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The past is a foreign 
country, they do things 
differently there.  

These words from the 
opening of the novel  The Go 
Between flashed through my 
mind as the Executive 
gathered in Singapore for its 
first meeting in two and a half 
years. We last met in 
Amsterdam in January 2020 
and since then have faced a 
Pandemic and all that it has 
brought to change our lives.  
Whilst Zoom has been a 
wonderful way for the 
Executive to maintain regular 
contact, it is definitely no 
substitute for meeting face to 
face. 

I would like to pass on huge 
thanks from all of us in 
Executive to Dr Shirleen Chee 
and her colleagues in the 
Academy of Principals 

Singapore for their wonderful 
welcome and hospitality 
during our stay. We are also 
very grateful to Ezra Ng, the 
Executive Director of the 
Academy of Principals, who 
did so much to help us with 
arrangements for our visit and 
who is continuing to work with 
us on the arrangements for 
Council Plus in October.  

We have written elsewhere in 
the magazine about the 
Academy’s 13th Global 
Leadership Conference, and 
its well-judged title:  Neither 
New Nor Normal: Rethinking 
Educational Leadership.  

Suffice to say that attending 
the conference was a highlight 
of the visit for all of us. 
Having spent two days 
discussing the agenda and 
practical arrangements for 
Council Plus in October, I 
came away from Singapore 

filled with enthusiasm and 
excitement. I was very struck 
by the way in which the 
discussion that had already 
taken place during regional 
meetings went on to shape 
the programme that we then 
drew together for our 
meeting in October.  

Topics such as how to retain 
and attract leaders, ways in 
which school leadership 
could be a ‘sustainable’ 
career choice over a period 
of time and the future 
structure of schooling all 
figured prominently, having 

A Message from the ICP President 
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“The past is a foreign 
country, they do things 

differently there. “ 
LP Hartley
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first been discussed at regional level. We were 
excited to be able to add to the Council Plus 
programme a keynote from the OECD’s Anna 
Pons (a long-time friend of ICP), offering 
possible scenarios for leadership in the future 
and designed to provoke thought and 
discussion.  

At the end of our time in Singapore we came 
away feeling that Council Plus in October 
would be remembered for a long time as a rich 
opportunity to share ideas and to learn from 
one another.  

We all agreed that there is no one ‘route map’ 
that everyone can take away from ICP events. 
The complex mixture of cultures and 
backgrounds that we all represent means that 
each of us has to interpret and apply what we 
learn to our own contexts. What matters is the 
opportunity to meet together and to engage in 
this process of mutual sharing and learning. 
Whatever we take away from our gathering in 
Singapore, I know that each one of us will find 
Council Plus an invaluable opportunity to learn, 
develop and spend time with one another. 

Elsewhere in the magazine we offer some 
light-hearted (but hopefully still valuable) 
pieces of advice about travel to Singapore. It is 
a wonderful destination to visit and I know 
from my recent experience how much you will 
enjoy your time there and the warmth of the 
welcome that awaits you. Travel arrangements 
can take time to put in place, so please book 
for Council Plus at the earliest opportunity.  

October 27-30 promises to be an exciting and 
important time in the life of ICP as we come 
together to explore Future Schools- Future 
Leaders. 

Peter Kent 
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Buried amidst all the news of wild-fires, 
floods, inflation, gun violence, political 
gridlock, and culture wars, there has been a 
little noticed obituary for one of the 
twentieth century’s most remarkable and 
influential people, James Lovelock.  Not only 
did Lovelock live to the impressive age of 
103, but this scientist, philosopher, inventor, 
and activist changed the way we think, or at 
least should think, about our relationship 
with this planet we are riding on. In doing 
so, he helped to initiate the sustainability 
movement.   

Lovelock was best known for his Gaia 
theory: a controversial idea he proposed in 
the 1960s that suggested a radically 
different way of looking at the evolution of 
life, compared to most of modern science at 
the time.  Gaia held that the countless 
millions of organisms not only competed, 
but also cooperated to maintain an 
environment in which life could be 

sustained: a process of 
co-evolution. As 
indigenous peoples 
have understood for 
eons, the fate of people 
and of the planet are 
indivisible. Lovelock’s 
proposition challenged 
Charles Darwin’s theory 
of natural selection and 
survival of the fittest.  

In 2001, more than 1,000 
scientists met in Amsterdam to declare that 
the planet “behaves as a single self-
regulating system comprised of physical, 
chemical, biological and human 
components”. Mocked and ostracized 
throughout his career, Lovelock had 
ultimately won the day.  

Some years earlier, a much cited report to 
the World Commission on Environment and 

Sustainable Leadership in a Post 
Pandemic World 
Andy Hargreaves & Dr Dean Fink
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Development concluded that “Humankind 
has the ability to achieve sustainable 
development -to meet the needs of the 
present without compromising the ability of 
future generations to meet their own needs. 
Around the same time that the UN Decade of 
Education for Sustainable Development was 
being launched in 2005, we and our team of 
researchers were trying to understand why 
initially innovative schools and school 
systems we had been studying in the US and 

Canada had failed to sustain change over 
time. Despite the best of intentions, and 
notwithstanding abundant funding and 
support in many cases, innovative efforts 
eventually tended to regress to the more 
traditional mean.  
Inspired by Andy’s daughter, Lucy 
Hargreaves, an environmentalist since 
adolescence, who, among other things, later 
went on to become Director of Operations 
for Canada’s Minister of Environment and 
Climate Change, we began to ask ourselves 
what the environmental paradigm of 
sustainable development could offer to 
educational leaders.  The result was our book 
on Sustainable Leadership. It argued that 
sustainable leadership and change 
“preserves and develops deep learning for all 
that spreads and lasts, in ways that do no 
harm to and indeed create positive benefits 
for others now and in the future.”  

Adopting a stance that we believe remains 
unique in the field, we connected sustainable 
organizational leadership among people in 
schools and elsewhere, to the environmental 

literature on sustainability in fields such as 
biodiversity, as well as to environmentally 
influenced educational literature on 
curriculum for sustainability, and on creating 
sustainable (green) schools. The eventual 
result was seven interrelated principles of 
organizational sustainability.  We believe 
these seven principles are, like the 
environment itself, both timeless and urgent 
and retain the power to enable schools and 
school systems to sustain positive and 

inclusive educational change.   

According to the late Neil 
Postman, “Children are the 
living messages we send to a 
time we will not see.” We can’t 
accurately predict the future, 
but we can anticipate some 
trends and help young people 
begin to engage with what the 
future may bring. Our children 
are indeed already living in what 

the U.S military and some businesses call a 
VUCA world in which the following four 
conditions apply.  

• Volatility of accelerating change in 
different directions.  

• Uncertainty of evidence, information, 
and ability to predict the future.  

• Complexity of multiple, interacting 
forces. 

• Ambiguity regarding what this all 
means.  

VUCA is taking a toll on young people.  In a 
worldwide survey of 10,000 of them, 77% 
agreed with the statement: “the future is 
frightening”. Millenials - born between 1985 
and 2000 - and their Generation Z 
successors, are desperately worried about 
climate change, deeply concerned about 
their economic futures after the recession of 
2008, believe that a world war is likely in 
their lifetime, and fear the rise of 
totalitarianism at home and abroad. On top 
of this, their accustomed paths to adulthood 
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have been compromised by the world-wide 
pandemic.  

Yet, the news isn’t all bad. Ironically, in a 
VUCA world, 
Generation Z are 
learning to speak 
up, become 
activists, and 
advocate for 
change because 
they believe it is 
their only 
remaining option 
for sustainability 
and survival. On 
TikTok, YouTube 
and other social 
media, they are 
making their voices heard. They are 
organizing protests, campaigns, and passive 
resistance movements. Since Brexit in 
Britain, Trumpism in the US, and attacks on 
democracy everywhere, young people are 
forsaking Gen Xers’ calculative career paths 
and degree choices in business and law, for 
subjects with a public and social mission 
like political science, constitutional law, and 
epidemiology. High school and college 
graduates no longer feel it’s enough just to 
get on in life within the world as it is. They 
feel impelled to change that world for the 
better.  

What does this mean for educational 
leadership and for the seven 
principles that can help it 
make it sustainable in this 
VUCA-like context? Systems 
driven by competition, 
performance numbers, literacy 
and numeracy targets, 
standardization, top-down 
accountability, examinations, 
and tests are already on the 
back foot in many countries, 
even though some of them are 
still hanging on to the old 

paradigms of command and control like 
grim death. Political leaders from Scotland 
to New Zealand are already putting quality 
of life before Gross Domestic Product. 

Radical assessment 
reform is already 
evident in places like 
California and 
Ireland. A more 
sustainable approach 
to educational 
leadership and 
change is not just 
awaiting us. In more 
than one or two 
places, it’s already 
underway. 

The remainder of this 
article recaps each of the seven principles 
of sustainable leadership and updates them 
in relation to today.  

Principle 1: Depth   

Sustainable leadership matters. It preserves, 
protects, and promotes deep and broad 
learning for all in relationships of care for 
others.  

This principle goes to the very heart of the 
purpose of education. Sustainable 
leadership puts learning and wellbeing at 
the centre of everything leaders do.  Deep 
learning goes beyond ingesting what is 

“ 
On TikTok, YouTube and other 
social media, they are making 
their voices heard. They are 

organizing protests, campaigns, 
and passive resistance 

movements 
_______

 Sustainable leadership puts learning and wellbeing at 
the centre of everything leaders do.
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required for success on standardized tests 
and high school leaving examinations. Too 
often, testing is still driving ineffective 
learning. The cram schools in Asia, and the 
“grind” schools in Ireland that prepare 
students for end-of-high school 
examinations, must become things of the 
past.  

Principle 2: Length: 
   
Sustainable Leadership preserves and 
advances the most valuable aspects of 
learning and life over time, year upon year.  
Sustainable leadership takes the long view. 
This is what we argued in 2006. It must not 
be dazzled with transient innovations that 
will not last. It must approach funded 
projects and networks with clear plans 
about what to do when the funding runs 
out. And it mustn’t make schools captive of 
school leaders who have idiosyncratic bees 
in their own bonnets about what their 
schools need to do. All too often, when 
leader leave, these bees simply buzz off. 
Taking the long view means making 
positive change happen that endures and 
even extends its impact from one school 
leader to the next.  Today, leadership 
succession is about more than planning for 
the next in line. It  also involves working 
across different generations of leaders, 
professionals, parents, grandparents, and 
students to figure out what they want, how 
they think, how they communicate (in 
person, or on social media, for example), 
and what else they can bring next that the 
current generation of power holders cannot 
offer. 

In a VUCA world, schools need to be places 
of safety for exploration and engagement. 
Ideological swings in curriculum content or 
school policies, from one government to 
the next, undermine the long-term 
development of strong educational 
systems. School leaders must resist 
capricious shifts in policy that overwhelm 
teachers and students with floods of new 

and ever-changing initiatives, however well-
intentioned they might be. Collectively 
developed frameworks and values can help 
the school determine what to adopt and 
what to leave alone, or what to delay until 
later. The point of sustainable leadership is 
to engage with VUCA – not amplify it. In 
that spirit, leaders must also resist hasty 
adoptions of technological innovations that 
temptingly come with significant funding 
attached, and be sure that technological 
innovations, like all innovations, are 
properly trialled and tested, before they are 
applied to everyone.   

Principle 3: Breadth 

Sustainable leadership spreads: it sustains 
the leadership of others. 

In a complex, fast-paced world, innovation, 
and improvement cannot rest on the 
shoulders of the few.  The burden is too 
great.  The patriarchs and matriarchs of 
school leadership and positive educational 
change, often beloved by their followers, 
quickly come unstuck when they become 
exhausted, pay insufficient attention to 
their own wellbeing, and leave their 
followers in a state of childlike 
abandonment when they move into 
retirement or take up other opportunities 
elsewhere.  

This is one of many reasons why leadership 
must be shared among the whole school 
community. Since we wrote our book in 
2006, shared, collaborative, and distributed 
leadership among school professionals have 
become widely accepted in research and 
practice. They have become cliches of 
leadership development. So, what else is 
new?  

Shared leadership now involves drawing on 
the digital skills that most educators 
developed during the pandemic to make 
more and better use of online interaction, 
especially across schools. The challenge 
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here is to use virtual opportunities to share 
leadership in ways that strengthen and 
deepen in-person collegiality, rather than 
simply replacing in-person relationships 
with a more expedient or convenient 

option.  

With the growing hunger of rising 
generations for activist engagement with 
their crisis-ridden world, distributed and 
shared leadership must involve young 
people too. This poses perhaps the biggest 
challenge for educators 
in learning how to 
handle their power and 
authority differently 
since physical 
punishment was 
abolished as an 
instrument of control in 
most economically 
developed nations last 
century. The most 
effective policy responses 
to COVID-19 secured the collaborative 
involvement of teachers, school leaders, 
students, and parents alike, in solving 
immense and constantly changing problems 
together. Youth did not take over our 
schools and unleash anarchy. Student voice 
just made things better.  VUCA calls for 
agility. Agility is impossible without 
collaboration close to where the problems 
and challenges are. It’s time for distributed 
leadership to go deeper by working with 
students and parents as well as 
professionally certified adults. 

Principle 4:  Environmental Impact 

Sustainable Leadership does no harm to 
and actively supports the surrounding 
environment. 

  
In 2006, we were 
concerned that the 
drive to raise 
achievement scores and 
narrow achievement 
gaps was based on 
competitive orientations 
that pitted schools 
against schools, 
communities against 

communities, and even 
nations against nations.  

Even before the pandemic, this position 
was already starting to strain at the seams. 
Children were becoming more than a 
number to a number of world leaders – 

most of whom are 
women.  The race to the 
top was already showing 
signs of having run its 
course. A survey of 
parents in England where 
school competition 
abounds, shows they are 
less satisfied than their 
counterparts in Scotland 
where children just 
attend their local school.  

Survival of the planet and on the planet 
depend on the ability to cooperate, 
compromise, and cross pollinate ideas and 
practices.  Community schools are suddenly 
all the rage in the United States. Cities and 
mayors are becoming the focal point of 
educational change efforts in England. 
Professional networks are springing up 
across the globe. Andy co-leads one 
involving 40 schools in 7 Canadian 
provinces, collaborating to deepen their 
practices of green-based, screen-based, 
and machine-based play with underserved 
populations.    

“ 
In a VUCA world, schools 

need to be places of safety 
for exploration and 

engagement 
_____

“The most effective policy responses to 
COVID-19 secured the collaborative 
involvement of teachers, school leaders, 
students, and parents alike, in solving immense 
and constantly changing problems together.”
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Darwin is yielding to Lovelock. Scientific 
rationality is being informed and challenged 
by indigenous ways of knowing. We cannot 
prosper and survive if business activities 
continue to ignore the environment around 
them. Equally, the quality of education will 
not improve if the efforts of some schools 
are pursued at the expense of those around 
them.   

Principle 5: Diversity:  

Sustainable leadership promotes cohesive 
diversity; it fosters and learns from 
diversity and creates cohesion and 
networking among its richly varying 
components. 

Strong natural systems are bio-diverse 
rather than standardized and 
homogeneous. So are strong organizations 
that promote cross pollination of learning 
and the capacity within a system and its 
diverse resources to bounce back and 
recover quickly in the face of adversity. This 
is what we said in 2006. What else has 
changed? 

In 2006, the mainstream field of 
educational leadership and change was 
dominated by knowledge that advocated 
for more diversity and for ability to work 
with diversity in schools. Yet it said little or 
nothing about cultural diversity among the 
adults or children in the school. Applying 
their theories, research, and consultancy 
advice to political systems across the world 
that were not always democratic, and that 
sometimes abused a range of human rights, 
these theorists, researchers, and 
consultants tended to stay close to their 
ancestral conceptual homes of abstract 
system change and avoided engaging with 
questions of disability, inclusion, racial 
conflict, and LGBTQ identities, for example.  

This is no longer acceptable or sustainable. 
How are diverse students acknowledged, 
valued, and included within deliberately 
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diverse communities? What is the 
responsibility of a school that serves the 
privileged for the less privileged in its midst? 
Do leaders and teachers in schools that 
include young people with oppressed or 
minoritized identities need to possess those 
identities themselves, or to have experienced 
minoritization or marginalization in their own 
lives, to truly grasp what young people in 
these circumstances feel and need? Or, can 
education fulfil its promise to have hope 
triumph over experience? Can it enable adults 
to learn about and with the communities they 
serve so they can lead those communities 
more effectively? Embracing diversity is not 
just about celebrating a mix of cultures and 
styles – it is about knowing how to work on 
the hard edge of change, where there is 
conflict, disagreement, and uncertainty. That 
is what sustainable educational leadership 
calls for today.   

Principle 6: Energy Renewal 

Sustainable leadership develops and does 
not deplete material and human resources. It 
renews peoples’ energy, and wastes neither 
money nor its people.  

Burned out teachers cannot ignite the flames 
of learning under their students. This is an 
eternal truth of teaching. The pandemic 
placed even more extraordinary stresses on 
teachers than usual.  Teachers of younger 
children, especially, have found the challenges 
of providing an engaging learning programme 
on-line, exceedingly wearing. Teachers in the 
U.S. are more burned out than workers in any 
other industry, according to a recent Gallup 
poll that finds 44% of K-12 employees report 
“always” or “very often” feeling burned out at 
work. In April 2021, 95% of teachers in the 
United Kingdom (excluding Scotland) were 
worried about their well-being.  A third 
planned to leave the profession within 5 years.  

Following a global pandemic, in the middle of 
a war that is disrupting global supply chains of 
energy and food, and in the face of political 
refusals to tax the 26 people who own more 
than half of the world’s wealth, the rest of us, 

especially those in the public sector, are 
facing years of economic austerity. With 
that will come damage to teacher’s pay and 
working conditions, reduced support, and 
continuing high workloads that undermine 
educators, ability to get their job done 
properly. A system is not sustainable when 
its teachers are running on empty. What can 
leaders do?  

They can advocate and organize. They can 
educate parents and the public about the 
value of the work that schools do. For the 
first time in history, millions of parents all 
over the world watched teachers teach 
during the pandemic. Leaders must tap into 
that memory and empathy before they 
dissipate.    

Principle 7:  Conservation 

Sustainable leadership respects, protects, 
preserves, and renews all that is valuable 
from the past and learns from it to build a 
better future. 

The end of the pandemic and the slow 
return to normal is a time for an audit of 
present and past practices. How do they 
measure up against the principles of 
sustainability?  What did we learn from the 
virtual teaching-learning experience that 
will help our students in the future?  How 
can we perpetuate the organic networking 
that characterized teacher collaboration in 
response to this unprecedented crisis?  How 
can we better use the resources of our 
community to prepare our students for a 
VUCA world?  How can we integrate the 
promise of new technology with the 
continuing value of in-person teacher-
student relationships? How can we 
incorporate ancient indigenous ways of 
knowing and leading that are intrinsically 
about securing sustainability and 
spirituality, into learning and development 
that will benefit everyone? How, in other 
words, can we build a more sustainable 
future in ways that draw on and do not 
abandon the best of our past?  

11

https://news.gallup.com/poll/393500/workers-highest-burnout-rate.aspx
https://www.theguardian.com/uk-news/2021/apr/08/one-in-three-uk-teachers-plan-to-quit-says-national-education-union-survey
https://www.theguardian.com/uk-news/2021/apr/08/one-in-three-uk-teachers-plan-to-quit-says-national-education-union-survey
https://www.theguardian.com/uk-news/2021/apr/08/one-in-three-uk-teachers-plan-to-quit-says-national-education-union-survey


Conclusion 

The future of the planet will soon fall to the very students we 
have in our schools. This “living message” of Generation Z is 
already committed to action, but it also needs the skills, 
dispositions and habits of mind and body that will enable it 
to tackle and take collective responsibility for the great 
issues of their time.  

In Greek Mythology, the Goddess Gaia was preceded by 
Chaos. Generation Z is up against VUCA. It’s the duty of 
educational leaders to equip them for this battle on which 
the survival of the planet and its people may depend. 
Education based on organizational as well as environmental 
principles of sustainability is a good place to start.   

Andy Hargreaves is Research Professor at Boston College 
and Visiting Professor at the University of Ottawa. Dr Dean 
Fink is an educational consultant and former school 
superintendent.
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Attraction, Support & Retention of Australian Principals 
Amanda Heffernan & Andrew Pierpoint

efforts to do so. The most 
common response related 
to aspiring leaders’ 
concerns about the 
workload and emotional 
intensity involved in the 
principalship. A related 
issue was concern about 
the negative impacts of the 
role on applicants’ health 
and wellbeing, given 
ongoing evidence and 
reports of declining health 
and wellbeing for 
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anonymous online survey 
with 149 responses, 
alongside focus groups and 
interviews which enabled us 
to draw out themes and 
trends from the survey in 
more depth. We share key 
findings below.  

Principal Attraction and 
Recruitment  

The research explored 
barriers towards applying for 
principal 
positions, and 
found a number 
of issues that 
were preventing 
people from 
wanting to take 
on the 
principalship, or 
that were 
impeding their 

We recently conducted 
research into issues of 
attraction and retention of 
Australian principals. There 
is increasing evidence about 
a crisis in principal health 
and wellbeing in Australian 
schools, which can be seen 
alongside rising concerns 
about shortages and 
attrition of principals across 
the country. This is not an 
issue localised to Australia, 
and similar trends are 
evident in countries around 
the world. As part of our 
research, we sought the 
perspectives of current, 
former, and aspiring 
principals so we could learn 
from principals who have 
left the role, and those who 
might be considering taking 
on a school leadership 
position in the future. Our 
research comprised of an 

“…A related issue was concern 
about the negative impacts of 
the role on applicants’ health 
and wellbeing”
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principals. Participants also raised concerns 
about facing in relation to processes of 
identification and recruitment of leaders. 
They noted gender and equity issues, the 
negative effects of ‘inner circle’ networks that 
are difficult to break into, and many cited a 
lack of adequate preparation to take on the 
role.  

We also asked aspiring principals about their 
motivations. The key themes related to 
opportunities to make a difference for young 
people and school communities, and 
opportunities to develop and support 
teachers. We asked experienced principals 
what advice they would have for aspiring 
leaders, and the findings highlighted the 
importance of having a supportive and 
trusted mentor, having a clear understanding 
of the challenges and realities of the role 
before taking it on, and having a strong sense 
of self before becoming a principal.  

Principal Retention  

We also explored the reasons principals leave 
the role early. Overwhelmingly, participants 
described their feeling of a lack of support 
from education systems and policymakers. 
They described an increasing focus on 
compliance and risk-aversion, which took 
them further and further from their core 
purpose of educational leadership. 
Unsurprisingly, another common response 
was about the effects of the role on 
principals’ health and wellbeing as a 
significant factor in their decisions to leave 
the role prior to retirement age. The issues 
around workload are not limited to the 
volume of work, but also the intensity of the 
types of work being required. High levels of 
emotional intensity and ongoing crisis-
management were described by many as 
reasons that were influencing their intention 
to leave the profession. 

Messages for Systems and Policymakers  

“…the effects of the role on 
principals’ health and 
wellbeing as a significant 
factor in their decisions to 
leave the role prior to 
retirement age”



We asked participants what they want 
system leaders and policymakers to know. 
They described a need for meaningful 
support for school leaders, that met their 
needs and was contextually-relevant (what 
one principal needs will not necessarily be 
the same as another; and what is needed at 
different career stages will change over 
time).  

Our analysis showed a consistent theme 
that principals do not feel trusted by 
increasingly risk-averse systems, and that 
this is stifling their ability to undertake their 
work. Finally, as with other recent 
campaigns for teachers, leaders discussed 
the importance of raising the status of 
principals’ roles, and recognising the 
complexity of their work.  

Recommendations for Policy and Practice  
Our recommendations arising from the 
findings include:  

1. The creation of contextually relevant 
principal induction and ongoing 
development programs, differentiated 
for context and career stage.  

2. Investment in formal mentoring 
programs for aspiring and current 

principals. These should be funded, 
including dedicated time for 
experienced principals to be trained as 
effective mentors, particularly for 
schools which experience high rates of 
turnover and shortages of applicants.  

3. The development of a national 
campaign to recognise the complexity 
and importance of school leaders’ and 
teachers’ work. With professional status 
(and a lack of political, media, and public 
support) frequently cited as a concern, 
the narrative needs to change.  

4. Meaningful reduction in workload, with 
efforts led by principals. This major issue 
transcends system and geographical 
jurisdictions. A sustained cross-system, 
cross- sector effort is a critical first step.  

5. A realignment of system and school 
balance towards proactive support for 
principals, rather than monitoring and 
compliance. This would respond to 
principals’ concerns about a lack of trust 
from risk-averse systems. This should 
include investment in proactive support 
for principals, including for mental 
health and wellbeing .

It’s time to recognise the complexity and importance of school 
leaders’ and teachers’ work.
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New Zealand has one of the most devolved 
education systems in the world.   
Consequently, principals’ roles are complex.  
Some aspects of management are the same 
across schools, but the kete of skills we 
develop and draw upon to lead our 
communities, varies according to our context.  
Just as no two schools are the same in New 
Zealand, no two principals will have had the 
same career pathway.   

We define our leadership roles in different 
ways, based on what we have learned, to suit 
the context in which we lead. 
Apart from the ‘First time Principals’ 
professional development programme, 
introduced in 2002, New Zealand has had no 
systemic, centrally funded, on-going 
professional development for school leaders 
for thirty years.  Initiatives have come and 
gone, dependent on the political environment 
of the day.  This has created inequities in 
access to quality professional development, 
resulting in too many principals struggling 
and choosing to leave the profession early.  
This has also led to  

 
"Slow and uneven transfers of professional 
knowledge and skills, and wide variability in 
learner/ākonga performance across schools/
kura, including within the same decile.”  
(Reform of Tomorrow’s Schools, Pg. 10) 
 

In 2020, the Minister of Education, 
Chris Hipkins, announced that 
principals needed more support.  It 
was proposed that a new centre of 
leadership be established, through 
the Teaching Council of Aotearoa. 

In addition, a redesigned Education Ministry 
would have the additional function of building 
the status and capability of school leaders 
through the establishment of leadership 
advisory roles.   Since then, the New Zealand 
Teaching Council of Aotearoa has developed 
the ‘Rauhuia Leadership Strategy’, the 
Ministry of Education has restructured, and 
provision has been made to engage 
leadership advisors. 

Education Leadership in Aotearoa, New Zealand - 2022: The 
Pandemic, Partnerships and Possibilities 
Dr Cherie Taylor-Patel (National President - NZ Principals’ Association)
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The Pandemic - 
 
Alongside this work, the world has been 
gripped by a global pandemic.  Alongside the 
‘Team of 5,000,000’, 
school principals have 
supported our covid 
response in all its 
phases and iterations.  
In doing this, they 
have extended their 
leadership role from 
being ‘leaders of 
learning’ to being 
‘community and crisis 
leaders’.  Whilst 
maintaining the 
integrity of learning 
content, they have 
supported teachers, staff, students, and 
whānau to adapt their school-based learning 
to home-based learning, using both online 
and hardpack resources and hybrid learning 
pedagogies.  As a result, principals and 
teachers have deepened their understanding 
of the students they teach, their families and 
the challenges they face.   
 
In 2021, the OECD commissioned research 
into the impact of the global pandemic from 
different jurisdictions around the world.  Led 
by Andreas Schleicher, Special Advisor on 
education policy to the OECD, data from 
France, Germany, Ireland, the United 
Kingdom and the United States was 
collected, collated and analysed.  From this 
study, ten key themes to support learning 
emerged. 
  
Principles for schooling during the 
pandemic: 
  
1.  Keep schools open as much and as safely 
as possible.  
 
2.  Ensure equity and align resources with 
needs.  
 
3.  Provide a remote learning infrastructure 
which is designed to reach all students.  

 
4.  Support teachers in their professional 
lives.  
 
5.  Enable teachers and parents to support 
learners.  

 
Principles for recovery 
towards effective and 
equitable education:  
 
6.  Provide targeted support 
to meet students’ learning 
and social and emotional 
needs.  
 
7.  Co-design a robust digital 
learning infrastructure with 
teachers and stakeholders.  
 

8.  Empower teachers to 
exercise their professionalism and benefit 
from professional  learning opportunities.  
 
9.  Encourage a collaborative culture of 
innovation.  
 
10. Learn from national and international 
experiences. 
 
These themes resonate with us all, because, 
we have seen the impact the pandemic has 
had – socially, emotionally, physically and 
financially, individually, within families, in 
workplaces and in society.  Like students the 
world over, many students in New Zealand 
are half way through a third year of 
disrupted learning.   

 
Partnerships and possibilities – 

A global conversation has begun, centred on 
‘Post-Covid Education recovery’ for different 
jurisdictions.  In New Zealand we initially 
enacted a world-class pandemic response 
that was well supported by the Team of 
‘5,000,000’. While the more recent 
pandemic strategy to live with the virus has 
seen disruption continue, in education we 
have begun work on how to develop and 
lead a ‘world-class Post-Covid education 

“ 
In doing this, they have 

extended their leadership 
role from being ‘leaders of 

learning’ to being 
‘community and crisis 

leaders’
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PLD would mean that all principals could 
lead successful schools and our tamariki 
would all succeed in a ‘post-pandemic 
world’. 
 
Using data gathered from principals across 
New Zealand in 2021, this year the New 
Zealand Principals’ Federation has 
developed the ‘Raranga Tira Leadership 
Framework’ (The weaving together of 
leaders).  Aligned to the Educational 
Leadership Capability Framework, this 
leadership framework looks to provide New 
Zealand school leaders with systemic, 
ongoing professional development 
opportunities at each stage of their career.   
 
Within the framework, ongoing coaching, 
mentoring and professional supervision is 
combined with modules of professional 
development across different dimensions of 
leadership, including mandatory modules 
focused on ‘Te Ao Māori World View’.  It is a 
high trust model where leaders create 
bespoke learning pathways.  With 
investment, the ‘Raranga Tira Leadership 
Framework’ would begin to address equity 
of access to professional development and 
build capacity at all levels of the system.   

The challenge and the opportunity before 
us, is to work with our Ministers 

of Education, our Ministry of 
Education, school leaders and 
professional development 
providers to embed this 
framework within the current 
system.  If successful, we will 
embed a professional 
development system designed 
‘by the sector, for the sector, 

with the sector’, to withstand the ebb and 
flow of pandemic logistics and political 
churn as we work to serve the communities 
we lead. 

Whakamaua te pae tata kia tina  
Take hold of your potential so it 

becomes your reality.

recovery’, starting with system support for 
school leaders.  

Central would be the creation of a 
leadership professional development eco-
system, founded on the principles of ‘Te 
Tiriti o Waitangi’. The system would include 
multiple partners and providers, to support 
the vision, core values and principles of the 
Rauhuia Leadership strategy, developed 
through the Teaching Council of Aotearoa. 

The next phase would be designing and 
implementing the ‘culturally-centred’ 
leadership strategy which would: 

- Be a centrally funded, embedded 
system, not subject to the political 
vagaries of different government 
ideologies.  

- Deliver quality professional 
development, in every region of New 
Zealand to address inequities of 
access 

- Be co-constructed and governed by 
principals, for principals, with 
principals and key stakeholders, to 
create a flexible eco-system of 
leadership learning, that is enduring 

If a ‘Post-Covid Education Sector PLD Plan’ 
is owned and driven by school principals 
and their key stakeholders, the eco-system 
that evolves could be world leading.  It 
would support systemic principal PLD so 
that every principal, no matter where they 
are situated and no matter what their 
context, would have leadership growth 
opportunities available to them throughout 
their careers. Equitable access to leadership 

If a ‘Post-Covid Education Sector PLD Plan’ 
is owned and driven by school principals 
and their key stakeholders, the eco-system 
that evolves could be world leading
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The Irish Primary Principals’ Network (IPPN) 
is the professional body for primary school 
leaders in Ireland.  

Our mission is to empower school leaders to 
provide dynamic leadership of their school 
communities, resulting in inspired learners. 
We do this through the provision of 
supports, services and professional 
development opportunities, while also 
advocating for systemic change and 
improvement from a school leadership 
perspective. 

It is broadly accepted, both nationally and 
internationally, that effective school 
leadership is second only to effective 
classroom teaching as an influence on pupil 

learning. From the system’s 
perspective, it makes 
sense that having the 
most effective people 
in school leadership 
roles will have a 
consequential positive 
impact on the 
effectiveness of those 
schools.  

The strategic importance of the Principal in 
effecting change and reform has been 

recognised in Ireland, and the 
investment that has taken place in 
leadership development and in 
supports for school leaders must be 
acknowledged. Since the 
establishment of the Centre for 
School Leadership in 2015, in which 
IPPN is a partner organisation, a range 
of supports has been developed 

(including mentoring, coaching and the 
development of the Post-graduate Diploma in 

Sustainable Leadership 
Brian O’Doherty - President (Irish Primary Principals’ Network)

“…effective school leadership is second 
only to effective classroom teaching as 
an influence on pupil learning”
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School Leadership) and made available to 
existing and aspiring school leaders. Allied to 
the programmes offered by the Professional 
Development Service for Teachers (PDST), 
these supports and professional learning 
opportunities have undoubtedly served to 
develop the leadership capacity of existing 
and aspiring school leaders. Account and 
consideration must be taken of this in 

reflecting on the sustainability of school 
leadership roles. 

However, that strategic role the principal 
plays has also been leveraged by the system. 
Every circular, policy, strategy document, 
Act of legislation, statutory instrument and 

new initiative identifies the particular 
responsibilities that fall to the principal. The 
cumulative impact of this expansion of the 
role has led to an untenable workload and 
unreasonable expectations. It has also led to 
principals being consistently diverted from 
their core purpose of leading teaching and 
learning. We are observing increasing 
numbers of school leaders stepping away 
from their roles and fewer applications 
being received for those vacant positions.  

The evidence suggests that an ever-
expanding workload and frustration at being 
consistently diverted from that core purpose 
is causing existing school leaders to consider 
the sustainability or viability of their roles 
and is acting as a deterrent to aspiring 
leaders. If this is the case, it has serious 
implications for our schools and education 
system and it is in this context that IPPN has 
embarked on our Sustainable Leadership 
project. 

“The cumulative impact of this 
expansion of the role has led to 
an untenable workload and 
unreasonable expectations.”
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The objective of the project is essentially to 
test the hypothesis I have just described and 
we intend to do that  

• by exploring the sustainability of school 
leadership roles 

• by identifying the issues that are 
undermining that sustainability and  

• by proposing solutions or 
recommendations that will contribute to 
the greater sustainability of those roles. 

In terms of the scope of the project, what we 
are endeavouring to do is  

• to present a coherent and balanced 
analysis of the current school leadership 
reality 

• to provide a clear statement of the issues 
undermining the sustainability of school 
leadership roles and then 

• to explore alternative approaches and 
possible solutions. 

As part of the project, we have identified six 
areas of focus that are inextricably linked 
with, and have the potential to be impactful 
on the sustainability of school leadership. 
They are 

• a shared understanding of what 
constitutes leadership effectiveness 
and core purpose 

• the need for a systematic process of 
preparation for leadership 

• the challenge of recruiting school 
leaders 

• the vexed issue of having the time and 
space to lead  

• the sharing and supporting of 
leadership, with a particular focus on 
co-leadership and middle leadership 
and 

• Boards of Management (Governors) 
and their capacity to discharge their 
governance role and responsibilities. 

  

We are exploring, identifying and 
considering the key issues in each of these 
areas. Our analysis of the issues is 
underpinned by relevant data and research 
arising from that analysis we will make 
recommendations that will fall into three 
categories 

• what school leaders can do for 
themselves to make their roles more 
sustainable 

• what IPPN, as the professional body 
for school leaders, can do to impact 
positively on leadership sustainability 
and  

• what needs to happen at a system 
level to address the issues that are 
undermining the sustainability of 
school leadership. 

Having completed the drafting and member 
engagement phases of the project, we are 
preparing to undertake a similar process of 
consultation with our education partners and 
stakeholders and we are looking forward to 
receiving their considered, insightful and 
objective feedback. This will assist us in 
further refining our thinking and, 
consequently, the final report. 

The report will be published later this year 
and then the hard work will start, in terms of 
achieving action on the recommendations. 
We hope that progress made on those 
recommendations will lead, not only to the 
greater sustainability of school leadership 
roles, but also to enhancing the effectiveness 
of school leaders, with its consequential 
impact on school effectiveness and, 
ultimately, better outcomes for children. 
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Sustainable Leadership: Starting with the end in mind 
Dr. Nadine Trépanier-Bisson: Director of Professional Learning - Ontario 
Principals’ Council 

Early on in the pandemic, Azorin (2020) 
wrote that post-pandemic education had 
two options: “a return to traditional 
education as usual or a transformation 
towards another education” (p. 381). More 
than two years later, which path have most 
education systems chosen? It would seem, 
that while many 
academics and 
practitioners 
continue to feel that 
a transformation of 
the education system 
is necessary.  

However, policy 
makers do not 
appear to be reacting 
to this opportunity 
with the speed 
others feel is appropriate. So then, in the 
absence of swift movement by 
governments and policy makers, how can 
school and system leaders move toward a 

model of leadership and indeed schooling that 
is more sustainable? Developing sustainable 
leadership practices may provide a way 
forward as education leaders seek to create 
sustainable schools that will prepare students 
for the future.  

From a business sector 
perspective, Tideman et 
al. (2013) state a view 
whereby sustainable 
leadership has become a 
necessity for the future 
of business. And, they 
are not alone in holding 
that view. They state 
that traditional models 
of business are based on 
outdated systems and 
to ensure success, they 

must evolve to incorporate the worlds of 
finance, business, environment, and human 
behaviour as interconnected and 
interdependent. Is this not true about 

Starting with the end in mind…

“…in the absence of swift 
movement by governments and 
policy makers, how can school 

and system leaders move 
toward a model of leadership 
and indeed schooling that is 

more sustainable?”
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education as well? How often have you heard 
someone say that the current education system 
is outdated? That our current education 
systems were designed for the industrial age? 
How then, do we move education to a 
sustainable model?  

More than 15 years ago, Hargreaves and Fink 
(2005) presented a framework of seven 
principles for sustainable leadership: Depth of 
learning and real achievement rather than 
superficially tested performance; Length of 
impact over the long haul, beyond individual 
leaders, through effectively managed 
succession; Breadth of influence, where 
leadership becomes a distributed responsibility; 
Justice in ensuring that leadership actions do 
no harm to and actively benefit students in 
other schools; Diversity that replaces 
standardization and alignment with diversity 
and cohesion; Resourcefulness that conserves 
and renews leaders' energy and doesn't burn 
them out; and, Conservation that builds on the 
best of the past to create an even better future. 
These seven principles are still relevant and 
necessary today. How do we actualize these 
principles in practice in 2022? By enacting each 
of these principles on a daily basis, school and 
education system leaders can lead 
transformational change together and, 
hopefully, build momentum to influence policy 
makers.  

To help us navigate the principles in the day-to-
day leadership of school and education 
systems, we can consider Melnikova’s (2019) 
interpretation of the Hargreaves and Fink’s 
(2005) principles. She rewords the principles to 
create what we can use as a practical definition 
where sustainable leadership lasts, spreads, is 
socially just, is resourceful, promotes diversity, 
is activist, and is supported by systems. School 
leaders can, and should, ask themselves on a 
regular basis how their leadership behaviours, 
actions, and decisions contribute to a 
sustainable education system. Enacting these 
principles means thinking ahead, planning, 
engaging with others to elaborate a common 
vision and then determine together how to get 
there.  
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It is likely that most educators, regardless of 
their country of work and positional role, can 
speak to ways in which they regularly enact 
each of the seven principles. So, what then 
must we do differently? How can we bring 
sustainable leadership to the next level?  

Taylor (2020) offers us some suggestions in 
her LinkedIn post. She identifies six 
principles of sustainable leadership shared 
below with an education context. Those six 
principles offer a way forward to create 
sustainable education practices that will 
support education system transformation 
from the ground up.  

1. Sustainability leaders typically have a 
worldview that is characterised by being 
ecocentric, systemic and long-term. 
In education, this principle seems easily 
enacted in that it requires that leaders 
consider humans as part of a larger system 
and nature as having inherent value. As 
educators, we value student achievement 
and well-being. How can we better 
demonstrate the value of student voice in 
different aspects of the education system? 
In Canada, continued learning from 
Indigenous community members and leaders 
about their ways of knowing and being can 
help us better understand and enact this 
principle. Through an ecocentric worldview, 
all students’ would be valued and schools 
would work toward the creation of anti-
oppressive environments.  

2. Sustainability leaders often work in a 
cross-boundary network that consists of 
leaders playing different leadership roles. 
Our education systems often have different 
positional leadership roles: superintendent, 
director, head of school, assistant head, 
division head, and many others which may 
vary based on jurisdiction. This network 
principle requires us to bring individuals who 
occupy those formal roles together with 

other types of leaders such as thought 
leaders, advisors, champions, and leaders 
whose sphere of influence moves across 
schools or across sectors within a community. 
Collaboratively, in a shared leadership 
approach, decisions can be made that will 
foster learning environments where students 
become creative, innovative, and 
collaborative lifelong learners.  

3. Sustainability leaders spend much of their 
time working across boundaries. Educational 
leaders are called upon to exercise leadership 
in different aspects of the education systems. 
Working across boundaries in education 
means to build one’s network, engage 
stakeholders, develop expertise in several 
areas based on  
the needs of their context and call upon 
others within their network (or broaden their 
network as needed) to help them address 
sustainability challenges or put another way, 
to develop an education system which 
considers not only the present context, but 
looks to the future and to neighbouring 
contexts to ensure student success and well-
being.  

4. Sustainability leaders are able to exercise 
influence without authority. 
In a world of sometimes too much 
information, leaders must model how to 
exercise influence rather than impose ones 
views on others, even when we have the 
authority to do so. This principle is connected 
to authentic leadership. Specifically, education 
leaders must cultivate relationships, remain 
true to their own values, act with integrity and 
work toward developing a shared vision for 
the future with staff, students, families, and 
communities.  

5. Sustainability leaders are comfortable 
working with complexity. 
Education is a complex sector. Education 
leaders must be able to navigate this 
complexity by applying different leadership 
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programs. Essentially, we must create 
leadership development programs where 
Taylor’s principles are foundational such that 
leaders develop their worldviews, create 
networks, learn strategies to work across 
boundaries, broaden their agency and 
influence, build competencies in different 
leadership styles, and exercise self-
leadership.  

Then, on an ongoing basis, leaders must have 
opportunities to use those skills across their 
network both within and outside their 
immediate work environment to reflect and 
discuss some of the complex problems they 
face with others such that their leadership 
continues to be one that lasts, spreads, is 
socially just, is resourceful, promotes 
diversity, is activist, and is supported by 
systems (Melnikova, 2019). 
 
While school systems should endeavour to 
foster to create leadership development 
programs for new and experienced leaders 
to continue their leadership learning journey, 
school level leaders don’t need to wait for 
that to happen. A group of school leaders 
can develop a vision for sustainable schools 
that is adaptable to their context and then 
determine to connect on a regular basis to 
propel their individual schools forward – 
starting with the end in mind together.  

strategies based on the context and the 
problem they are trying to solve, in other 
words, applying an adaptive leadership model 
to their day-to-day work. Flexibility and 
knowledge about different leadership styles 
can go a long way toward enacting this 
principle.  

6. Sustainability leaders recognise the 
importance of self-leadership. 
Leaders who lead themselves are those who 
take the time to reflect on what is important to 
them, who prioritize their own physical and 
mental well-being, build strong professional 
networks and seek feedback from others. 
Through these habits, they become more self-
aware and therefore more effective over time 
– their leadership is sustainable.  

These six principles complement those 
described by Hargreaves and Fink (2005) 
while providing a slightly different approach to 
sustainable leadership. Together the Taylor’s 
(2020) principles and Hargreaves and Finks 
principles’ set the groundwork for sustainable 
leadership that will, in turn, lead to sustainable 
education models.  

The seven principles of Hargreaves and Fink 
(2005) and Taylor’s (2020) six principles for 
sustainable leadership can be held together to 
provide support for new leaders and 
experienced leaders. principles must become 
foundational to leadership development 

“ 
We must create leadership development 
programs where Taylor’s principles are 
foundational such that leaders develop their 
worldviews, create networks, learn strategies to 
work across boundaries, broaden their agency and 
influence, build competencies in different 
leadership styles, and exercise self-leadership. 

” 
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Before we consider sustainability in leadership we need to encourage good, interested, 
motivated and capable people to take on this very important job in the education sector. 
Once we find them, we need to ask ‘does this person really know what it means to be a school 
leader? How do they get the appropriate support while learning the skills required to do the 
very important job of a school leader? School leadership requires an additional set of skills 
which can be so different to those already acquired as a class teacher.  

Like anywhere else there is a great 
demand for good qualified school 
leaders in the Netherlands. Some 
teachers might be flirting with the 
idea of becoming a school leader 
but don’t really know what the job 
entails which discourages them from 
taking the step to apply for a 
position.  

At the VO-Raad, the Netherlands we 
have started a program called Leadership Orientation. This programme is an easy step for 
people to take to discover if school leadership is something they might like to aspire to in the 
future without being committed straight away. 
  
The 'Leadership Orientation' program has been developed for teachers with leadership 
ambitions who want to explore the possibilities for a future leadership position within 

Sustainable Leadership 
Karin Woulters: VO-Raad the Netherlands

“The Leadership Orientation 
programme is an easy step for people 
to take to discover if school 
leadership is something they might 
like to aspire to in the future without 
being committed straight away.”
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education. It offers teachers the unique 
opportunity to orientate themselves 
towards a managerial position and also to 
experience what such a position entails. 

The participants do this together with their 
supervisor (usually their principal), who 
throughout the period creates a context in 
which the teacher can learn and experiment 
by doing certain managerial tasks. The 
supervisor also helps in the process of 
reflecting and making choices. 

The aim of this program is to provide 
ambitious teachers with insight into their 
potential in leadership, so that they are 
able to make a conscious and informed 
choice with regard to a step up to school 
leadership. Teachers gain insight into their 
motivations and ambitions with regard to 
leadership. They discover what they want 
to lead, what their qualities are and what to 
do when things get tense. Teachers also 
gain insight into what a leadership position 
in school means and they develop a 
managerial perspective.  

An important aspect of good leadership for 
those already in this position is that we act 
as ambassadors, positive role models and 
advocates showing pride in our 
role .Through this Leadership Orientation 
program we can show our potential new 
school leaders what a great job it is. 

So once a teacher knows what it means to 
be a school leader and decides to continue 
their journey, they may be positively 
disposed to taking on a position as a school 
leader. To make sure that they don't get 
blown away by the work and 
responsibilities and that they stay in this 
job, new leaders should get coaching on the 
job for a number of years. For starting 
school leaders the VO- Raad, the 
Netherlands also has a ‘Starting School 
Leaders’ programme.  

This programme is dedicated to new school 
leaders at the start of their leadership 
journey. Participants will gain insights 
during tailored lectures and workshops 
aimed specifically to address their needs as 
beginning leaders. These sessions connect 
participants with the insights gained at the 
lectures to the practical work context – the 
on the ground reality.  

This is an ideal way to develop a deep 
understanding of the role of school leader 
while building a professional network of 
support which helps sustain the leader on 
their journey

“An important aspect of good 
leadership for those already in 
this position is that we act as 
ambassadors, positive role 
models and advocates showing 
pride in our role.”
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Singapore and all of them have been 
characterised by the way in which leaders 
have relished the chance to meet and learn 
together and to once again enjoy one 
another’s company. His stories about these 
renewed experiences of learning together 
ignited excitement with all of us on the 
executive team. We also know, you will share 
this excitement if you chose to travel to 
Singapore in October this year for the ICP 
Council Plus meeting. 

A further highlight for all of us was the 
opening keynote from Education Minister 
Chan Chun Sing. Rather than merely giving a 
polite welcome, his opening address provided 
an inspirational keynote which set the tone for 
the conference. He was keen to inspire those 
present to “frame the future for this nation” as 
it is educators who hold the future leaders in 
their hands. He acknowledged it’s easier for 
policy-makers to develop policies to change 

APS 13th Global 

Educational 

Leadership 

Conference in 

Singapore  - 8th 

July 2022 

Reflections from ICP 
Executive Members 
By Michael Hall

APS 13th Global Educational Leadership 
Conference in Singapore – 8th July 2022 
Reflections from ICP Executive Members 

The chance to attend the 13th Global 
Educational Leadership Conference, organised 
by the Academy of Principals Singapore, (APS) 
was a particular highlight of the ICP Executive’s 
recent meeting. The hospitality and warm 
welcome offered by President Dr Shirleen Chee 
and her colleagues in APS is something that we 
will all remember for a long time. We were also 
struck by the way in which leaders across the 
world are relishing the opportunity to meet 
together face to face for the first time in more 
than two years. Zoom and other media have 
been a blessing, enabling us to all remain in 
contact even during the depths of the 
Pandemic. Having it however, can only take us 
so far. Over recent months ICP President Dr 
Peter Kent, has had the privilege of attending 
face to face conferences in the UK, Cyprus and 
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structures than it is to change culture, but 
he added that to change culture you need 
exemplary leadership, high moral and 
ethical purpose and a sense of value. He 
thus, challenged school leaders to display 
such leadership and fundamentally, 
consider the ‘why’ of what we do in schools 
and not just the what and how.  

The Minister offered us three fundamental 
notions for underpinning the culture of 
schools. He described these as follows;  

Know the way 
• School leaders must hold a growth 

mindset; 
• They must step outside of their 

comfort zone to look further and 
have a deeper understanding of how 
the world is evolving and how the 
context for work is changing; 

• They shouldn’t allow their school to 
do 1 year repeated every year for 20 
years BUT make certain that there 
are 20 years as new and different 
years. 

Show the way 
• School leaders should review 

priorities, plans and share them with 
the team; 

• They should reflect on past practices 
and try ‘KISS’ as an approach to 
changing culture; that’s 

▪ Keep: what do school leaders 
maintain in the character of 
the culture of their school; 

▪ Improve: what needs to 
improve in current practice; 

▪ Start: what must be started as 
it is so essential to enriched 
experiences; 

▪ Stop: what do we all have to 
stop doing as some 
endeavours adds little to 
outcomes; (and it is this last 
challenge of stopping 
ingrained practice which 

school leaders tend to struggle 
with). 

Go the way – all the way 
• Support teachers with what they 

need, and role model what needs to 
be done; 

• Don’t try to be the best in everything; 
surround yourself with talent and 
unleash these talents; 

• You must never give up; never look 
down upon yourself;  

• If you continue to look to improve 
then your teachers around you will 
do so too; 

• Go and learn about the world into 
which your students will graduate; 
bring back new perspectives; bring 
back new learnings. 

The Minister also reminded us, while the 
world is more connected, it is also more 
fragmented. Especially along geopolitical 
lines. He suggested we shouldn't try to 
remove all the untidiness and uncertainty 
for our students. He described how we, 
school leaders, spend 15 years with students 
in formal education and that during this 
time, we must prepare them for their 
following 50 years and for this world full of 
untidiness and uncertainty. If we don’t do 
this, then we have failed them. He charged 
us to approach school leadership with a 
sense of not trying to solve today’s 
problems or challenges with yesterday’s 
solutions, as they are only really fit for 
yesterday’s issues. Frame tomorrow’s 
challenges, frame the future for your 
teachers and students, and come up with 
new solutions.  

He also pleaded for us not to label those 
new educators who join our profession 
as ”… beginning teachers”. He reminded us 
they are people with contemporary 
experience, come to our profession with an 
understanding of our current time, the 
issues, the challenges and the possibilities 
for the new solutions he suggested were 
needed for today’s educational experience. 
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The Minister also described exemplary 
leadership as displaying a characteristic of 
“If I'm around and things get done, 
I'm not impressed. If I'm not around and 
things get done, then I'm impressed”. He 
was keen to see during his visits to schools 
that this substance of leadership was 
evident as he believed it contributed to 
SUCCESS. He then described success as 
“seeing the sparkle in the eyes of students 
and teacher; witnessing a meaningfulness in 
and a passion for learning.” 

Dr Kent reflected afterwards that, having 
written his own doctorate on the way in 
which school leaders shape the culture of 
the organisations that they lead, it was 
inspiring to hear such an important figure 
speaking with authority and empathy to 
school leaders. He had clearly acted upon a 
piece of advice from Erin Meyer’s book ‘The 
Culture Map’ that he mentioned during his 
speech: First Listen and then listen some 
more. His willingness to listen to leaders in 
Singapore and to understand the context 
within which they worked had clearly 
created a very positive climate for school 
leaders to work within.  

Part of this positive climate was an 
emphasis upon the trust and autonomy that 
was being shown towards leaders. The 
minister emphasised that he was concerned 
about their well-being saying, “If you are 
managing well, I have confidence that our 
students are managing well”. His concern 
for the wellbeing of leaders was a 
refreshing reminder that as well as being 

willing to introduce new initiatives, leaders 
should also feel empowered to stop doing 
other things.  

The notion of ‘culture’ was explored by 
many of the speakers. The fact culture 
represents belonging to tribes, races, 
religions, or even schools, makes it a 
difficult notion to define. Many will describe 
it as “the ways things are done around 
here…” with the here being relative and 
contextual. But nearly always, it connects to 
a single unanimous focus and what needs 

to be done to achieve this focus, or 
the ‘why’ referred to by Minister 
Chan. That which follows, the ‘what’ 
and the ‘how’ you do things to 
connect to the focus, needs to be 
flexible and agile in these uncertain 
times. Speakers from various other 
professions suggested it is easier 
when there is a concrete objective 
as too often it is abstract. One 
suggested that finding “the 

touchpoint to connect people to the goals” 
and to “find a cultural bridge” that will help 
others understand, are good ways to inform 
the decisions and actions of leaders. 

MS Aw Kah Peng (Chairman Shell 
Companies in Singapore) described how, in 
an emergency, people act quickly – time is 
of an essence and people usually deliver. 
She outlined that the Energy sector is not in 
an emergency that is hitting us in the face; 
but it is a crisis in the making. The ‘crisis 
transition’ for Shell, started 6 years ago. 
They had to think through the strategy as 
an important step, but an even more 
important one was to articulate it. She 
described the three pillars in their strategy; 
taking care of customers; get to zero by 
2050; taking care of nature; while getting 
energy to all in the world. She then 
described how translating the narrative, 
telling all about the ‘why’ was so important 
for all at Shell. This approach she 
suggested, could inform how school leaders 
could go about “exemplary leadership” as 

He then described success as “seeing 
the sparkle in the eyes of students 
and teacher; witnessing a 
meaningfulness in and a passion for 
learning.”
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implored by the Minister in his opening 
address. 

Mr Choe Peng Sum (CEO Pan Pacific Hotels 
Group) outlined how the hotel industry is a 
tough one always impacted by global 
events. He was keen to ensure school 
leaders “learn the lessons of the Covid 
crisis”, just as his industry is attempting to 
do while facing new crises such as inflation, 
decreased travel domestically and 
worldwide, as well as severe labour 
shortages. He suggested overcoming crisis 
after crisis demanded high stakes decision-
making and school leaders were not 
immune from this scenario. He indicated 
that “It is alright to say I don’t know – I 
don’t have the answers…” but it is essential 
for leaders to “…get the best out of the top 
team as you can find opportunities in a 
crisis”. He outlined that in his group, the 
pandemic was an opportunity to renovate, 
to train staff and to get the team thinking 
about what comes next. 

One of the ICP executive team reflected 
after the conference, that it had a quite 
interesting and refreshing delivery. The 
variety of speakers were reflective of the 
leadership of education and across 
Singapore more generally. Representing 
government policy-makers, health, 
hospitality and tourism, as well as education 
sector leadership, it was evident that all 
were in sync in regards to speaking with 
conviction about Singaporean students. It 
was made clear that school leaders need to 
hold a breadth of perspectives and for 
many of us the question that follows is, 
‘How do school leaders get what they need 
to ensure they can display exemplary 
leadership?’, as described by the Minister 
and other presenters. 

As ICP members discuss how we should 
approach rethinking education, the 
speakers consistently stressed the need to 
look outside the education field to include 

the real world and life opportunities for 
students and our leaders. The pandemic has 
left many in the education, as in other front-
line fields, weary and lacking “the sparkle” 
they once had. Perhaps hastening slowly to 
allow time for regrowth and revitalisation is 
imperative if we are to continue to ensure we 
have school leaders who are “listening with 
their hearts” and who can show in their 
leadership, purpose, authenticity and 
renewed “sparkle”. 

Compiled by Michael Hall on behalf of ICP 
Executive. 
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To put it mildly, Sheree Vertigan, our current Executive Secretary, will be a hard 
act to follow when she concludes her time in the role at the end of this year. 
Sheree’s understanding of ICP, her eye for detail, shrewd judgement and 
perceptive insights have been a huge asset to the organisation over a number of 
years.  

For this reason, we were very pleased to be able to interview 
a very strong field of candidates for the Executive Secretary 
post earlier this year. We are delighted to announce that Sofia 
Hughes has been appointed to the role from January 2023. 
Sofia has already begun to attend Executive meetings and has 
created a very positive impression with all of us. We know 
that ICP members will look forward to welcoming Sofia and to 
getting to know her over the coming years. As a start to this 
process, Sofia has shared some of her biography below: 

Sofía Hughes is an international educator, born in Argentina, with over 25 years 
experience as a teacher and Head of Secondary in prestigious ESSARP schools in 
Argentina. She holds a BA in the Humanities from Haverford College, PA, an MA in 
Education from the University of Chicago and is ABD for her doctorate in 
Educational Policy and Administration from the University of Chicago.  

She also holds a degree in Humanistic Counseling and is a certified Teacher of 
English Language and Literature. In her lifelong commitment to learning and 
professional development, she participates in a Better Leaders, Better Schools 
Mastermind group and is currently completing the Certificate in School 
Management and Leadership from Harvard University Online. She has extensive 
experience teaching Middle and Senior school English Language, Literature, Social 
Studies and Critical Thinking, and has both taught and coordinated the delivery of 
IGCSE/AS/A’Levels and the MYP/IBDP curriculum.  

Sofía has also been a University lecturer in Leadership Studies and coordinated 
the Research Seminar in the Education Post-graduate certification at Universidad 
Torcuato Di Tella. Sofía joins ICP with great enthusiasm, hoping to contribute her 
organizational skills and international experience to the task of furthering the 
purpose and vision of ICP. 

Sofia Hughes

Meet our New Executive Secretary
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Back in the final few decades of last 
century, Singapore was breaking free 
from its colonial power and seeking 
independence to become an independent 
city/state/country. For we Australians 
travelling overseas in increasing numbers 
at this time, during the advent of the 
Boeing 747 era, our excitement to return 
to our roots in the mother country of 
England, or perhaps Scotland, Wales or 
Ireland, Singapore at this time was the 
first refuelling stop for the long-haul 
flights. Heat, humidity and a very old 
Changi airport greeted the weary 
travellers who were only some 9-10 hours 
into the massive 26-hour venture. But 
stopover we Aussies did as there was a 
shopping paradise to be found in 
Orchard Road. 

Now at that time, Orchard Road was long 
and winding with the traditional low-level 
shopfronts packed together and topped 
by the residences of shopkeepers and 
their families. However, by the early 
1970’s, shopping plazas became a 
growing attraction with several multi-
storey shopping plazas encroaching on 
Orchard Road. Four floors of extravagant 
bargains could be found in these meccas 
for eager shoppers. Everything from 
watches and jewellery to golf clubs and 
mind-blowing stereos and cassette 
players. All could be acquired at a 
fraction of the price of the same items 
back in Australia. 

Shopping in 
Singapore

Jennifer Hall
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Now, in 2022, Orchard Road remains the 
central shopping boulevard but much has 
changed in this incredibly cosmopolitan and 
global city. Now there are four floors of 
shopping below the road surface as well as 
many more above. You can dive into this 
underground maze and never resurface until 
the day’s (or night’s) purchasing is complete. 
You can stop for a coffee, a bite to eat, and 
even a wine and beer or two hidden away from 
the heat of the day and crossing a traffic-
congested road need not interfere with your 
sojourn as each mall is connected to the next. 
Supermarkets are situated amongst the outlets 
underground and takeaway food options are 
extensive. And all can be done in air-
conditioned comfort and within an easy stroll 
from the ICP Council Plus venue. 

Naturally, the global giants of trendy shopping 
have multiple outlets above and below the 
roadways of modern Singapore. There isn’t a 
‘label’ known right around the globe that you 
cannot find scattered somewhere amongst the 
cavernous plaza passageways, or triumphantly 
fronting the glitzy world that is still the main 
shopping centre in Singapore, Orchard Road. 
As you venture along this iconic street, you will 
be mesmerised at the enormity and sheer 
numbers of shopping malls primely positioned 
and confronting you on both sides of the 
street. One particular spot that is a ‘must’ for 
high end goods is the Paragon Mall. This mall 
will introduce even the most ardent shopper to 
exquisite delights in shops such as Gucci, Louis 
Vuitton, Moncler and Salvatore Ferragamo. 

Vivo City, however, down on the waterfront 
and adjoining the boardwalk that leads around 
to Sentosa Island, is a shopping plaza worthy 
of a visit. Conveniently attached to the Cruise 
Ship Terminal, this new shopping precinct 
offers a whole range of delights. A large 
department store offers a diversity of 
opportunities for the more cost-conscience 
shopper. There are fine purveyors of good 

food and wine and there are Japanese, Korean, 
Chinese and other Asian-influenced restaurants 
for you to choose from, to sit and eat a 
pleasant lunch or evening meal outside on the 
Boardwalk. There is even an English Pub 
serving traditional pub fare. Try the Wine 
Connection for a great bottle of French, Italian 
or Australian wine coupled with a pizza and 
fries. You can relax and enjoy watching the 
many     coloured Monorail vehicles transiting 
to and from the island of Sentosa as well as the 
cable cars and ferries. It’s a pure delight! 

Naturally, you must jump onto the Metro to 
explore both Little India and China Town. Both 
these districts offer an amazing array of items 
to purchase. Gold jewellery abounds in Little 
India and appears to be a big attraction, 
together with fresh vegetables and fruit, not to 
mention beautiful garlands of fresh flowers 
which are methodically created for times of 
prayer. Typical Indian clothing such as linen 
pants, shirts and intricately woven silk saris can 
be found here. Historical centres revealing the 
cultural heritage of this part of the city are also 
worthy of a visit. 

China Town provides an exciting adventure 
also. Its compact nature is apparent as you exit 
the Metro station and you can have your shoes 
repaired right there in the small arrival plaza 
just outside the exit. The close-knitted 
shopfronts draw you in immediately and you 
can go searching for whatever takes your 
fancy. If you need a new phone case, there are 
bargains galore and you can stop-off for a 
massage to take away the stress of your 
travels.  

Both these precincts can be visited in a half-
day excursion, unless you wish to barter and 
purchase in which case, visit as many outlets as 
necessary to get your best deal. To get there, 
simply purchase a one-day (S$10 plus S$10 
deposit) Metro Visitor Pass or a 2-day Pass 
(S$20 and S$10 deposit) and don’t forget to 
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get your deposit back when you complete 
your travels. By the way, you can also use 
your Visa or Mastercard to tap on – tap off 
on the Metro but you pay a little more in 
fees if you prefer this method of payment.  

Don’t forget also, that for items that cost 
over S$100, you can claim a refund for a 
portion of the tax paid on the item. You 
need to show your passport when 
purchasing expensive items as these get 
registered for Customs Officers to check 
against when you claim the tax refund at 
the new and improved Changi Airport. If 
you intend to pack your goods into your 
checked-in luggage, then you must make 
the claim and show the items before you 
check-in for your flight and deposit your 
baggage. Customs Officers will want to see 
the receipts and the goods. If you intend to 
pack the items in your carry-on luggage, 
then you can claim the refund after 
checking-in both yourself and your luggage 

and then passing through Immigration. But 
again, you will need to show receipts and the 
items at this point. This is the easiest option. 

The locals are extremely generous and 
helpful and if you are lost, looking for 
somewhere special or just wanting to pass 
the time away with a chat, you will find 
someone willing to assist. Whatever you wish 
to buy and whatever your budget, Singapore 
will offer all our 2022 ICP Council Plus 
delegates and visitors just the right item at 
the right price – as long as you shop around!  

Jennifer Hall
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Before You Go 

• On the Singapore Government website 
- Check your country’s visa status  
- Check also any Covid travel requirements 
- Check details about filling in the Singapore Arrival Card online 

• Be prepared for average 30’C daily temperatures with high humidity – no need for heavy 
coats but bring your swimming costume 

• Be prepared for jet-lag and drink plenty – we mean water NOT the other usual drinks 
• Credit and Debit cards are accepted almost everywhere – including in taxis, restaurants, 

shops and bars 
• Punctuality seems to be a Singaporean national trait 
• No chewing gum in Singapore 

Travel in Singapore 

• The Singapore metro (MRT) and bus system is highly efficient and very easy to use. You 
can hop on and hop off just using your contactless credit card for a minimal sum.  

• Alternatively you can buy a regular transit card (EZPass) and add transit value rather than 
the tourist pass.  

• Download the Taxi App to book a taxi as it isn’t so easy on the roadside. Taxis are 
identified by the 4 numbers on their car registration plate 

Visiting Singapore - Tips from the ICP Executive
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Food and Drink 

If, like me, you've been told to try the Singapore Chili Crab and you crave to do so, but then 
when you get to the restaurant you discover chili crab costs between $200 and $700 and your 
craving immediately goes away , go to the supermarket instead. For $20-30 you can take 
home a sample of spice packets to make crab, chicken, or prawns back home and share the 
experience with family. Easy breezy and even more satisfying. 

Singapore specialties are: 

- Laksa 
- Chili prawns / Chili crab 
- Chicken rice 
- Indian food in Little India 
- Indonesian food in Kampong Gelam (Malay quarters) 

- There are a number of restaurants around Clarke Quay and Robinson Quay. Food halls can 
be found in the shopping centres selling a wide variety of Singapore specialities. 

- If interested in a local Foodie Experience – The Unesco Street Food Tour is highly 
recommended 

- If interested in a drink on top of the Marina Bay Hotel –need to book well in advance. 

• Visit the ‘local’ Irish Pub/s where you can partake in those other drinks. You can also 
catch up on sports results at the Irish Pubs – particularly if you want to learn how the 
Irish Rugby team defeated the mighty NZ All-Blacks team in NZ – and did it twice – an 
almost unheard of result 

• Visit some of the restaurants at Vivocity down on the Boardwalk as they seem to be a 
bit cheaper than those on Orchard Road – a visit to ‘Wine Connection’ on the Boardwalk 
isn’t a bad idea for a pizza and a wine. 

• Starbucks are everywhere for coffee buffs and English Breakfast Tea is available widely 
too. 

Great places to visit 

Gardens by the Bay 
Visit the futuristic Supertrees linked by a 22m high walkway (there is a charge for the 
walkway). Every evening at 7.45pm and 8.45pm the trees transform into a spectacular light 
and sound show. Here you will also find two enormous glass houses, the flower dome and 
cloud forest. There is a charge of S$28 to go inside the two domes but differing charges 
depending on what you want to see.  The gardens are situated behind the Marina Bay Sands 
Hotel and can be easily reached from Marina Bay MRT station 

SkyPark observation deck 
This can be found at the top of the Marina Bay Sands hotel accessed from the Marina 
Bay MRT station and Tower 3 of the hotel. (entry S$26 ) . This could be followed by a 
walk around the Marina Bay promenade. 
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Walk and shop down Orchard Rd 
  Visit the ION shopping Mall for great 
shops and the food hall. There is an MRT 
station under the shopping mall. 

Clarke Quay and Robinson Quay 
 An area full of restaurants. You can hop on 
a river cruise from Clarke Key which will 
take you around Marina Bay. (Clarke quay 
MRT) 

Singapore Zoo 
Katib MRT and then transfer bus S$1 to the 
Zoo. Entry S$51. There is also a night safari 
and River Safari to explore 

Singapore botanic gardens 
A peaceful haven containing the national 
orchid garden the worlds largest showcase 
of tropical orchids. There is a charge for the 
orchid garden. Beware of the monitor 
lizards up to 3m long. (Botanic gardens 
MRT) 

Cultural neighbourhoods 
Little India ( Little India MRT) / Kampong Glam 
(Bugis MRT) / Chinatown ( Chinatown MRT )/ 
the colonial area including Raffles Hotel (City 
Hall or Bras Basah MRT) 

Where to Shop 
Marina Bay Sands shopping mall. A huge 
shopping mall for all your designer labels and 
every day shops. Including the world’s first 
floating Luis Vuitton store and floating Apple 
store. 

The ION shopping centre on Orchard Road.  
Orchard Road has 20 shopping malls so you 
should be able to find what you are looking for. 

Little India (great for clothing and a chance to 
do some haggling) 

Chinatown has an impressive outdoor market 
(leave space in your suitcase for one of their 
wonderful tea sets)
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