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“Life is divided into three 
terms - that which was, which 
is, and which will be.  

Let us learn from the past to 
profit by the present, and 
from the present, to live 
better in the future. 
- William Wordsworth

The 
Leadership 
Narrative
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Message from ICP President

The theme for the 2021 Virtual Council Meeting was ‘Connecting 
the Leadership Narrative: Past, Present, Future’, which we are 
also using for this magazine. We hope that this theme will 
encourage school leaders to reflect on and celebrate their 
journeys through the challenges of the Covid-19 Pandemic and 
to take the lessons learnt during this time to ‘build forward 
better’. 

School leadership is a great profession and we believe that if we 
wish to fulfil our role, as an international organization, to impact 

the future and draw more people to the profession, 
we have to start telling its story.  

In an attempt to start this conversation, school 
leaders from the last two decades shared their stories 
during the Council Meeting. Their stories revealed 
their adaptive nature as they responded to the 
changes and challenges in their communities and 
contexts during this time. The similarities, differences 
and lessons revealed through these and similar future 
conversations, will continue to inspire, bring hope, 
encouragement and solutions to current and future 
generations of school leaders. It is, therefore, our 
hope that ICP member organizations will continue the narrarive of this great profession in 
all the regions of the world. 

Prof. Qing from the UCL Centre for Educational Leadership joined the Council Meeting as 
the keynote speaker and drew on what researchers have learnt from ‘real primary and 
secondary schools globally’. She highlighted four strong research claims about successful 

school leadership and expressed the hope that 
the presentation would open a conversation 
about how ‘school leaders build a stronger future 
for all children and young people.’ 

Unlike previous years, the 2021 Council Meeting 
started with regional meetings. These were rich 
conversations between regional representatives 
and leaders of associations, which not only 
identified the key elements that were omitted 
from the Strategic Plan, but also afforded 
members opportunities to discuss regional 

specific topics. It is our desire that these regional conversations will become part of ICP’s 
annual programme to ensure that the voice of council members are heard whilst we are 
apart. 

One of the elements highlighted in the new draft strategic plan of the ICP is 
communication with and between members. It was, therefore, very encouraging to see 
groups of people meeting virtually before and after the Council Meeting to connect with 
colleagues from across the globe. As school leadership is an often lonely, all absorbing 

“…to impact the future 
and draw more people 

to the profession (of 
school leadership), we 
have to start telling its 

story.” 

“ One of the elements 
highlighted in the new 
draft strategic plan of the 
ICP is communication with 
and between members.”
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profession, we anticipate that these conversations will result in future opportunities for 
collaboration and support. 

I encourage you to promote School Leadership as a great profession, to strengthen links 
between ICP member organizations and to invite non-member associations to join our 
amazing network. I look forward to hearing from you how you are accomplishing this so 
that we can share it in a future newsletter. 

Finally, continue to strive for equity and access, promote ethical leadership, generate 
hope and prioritize health and wellbeing for yourselves and those you serve. Remember 
‘every adversity, every failure and every heartache 
carries with it the seed of an equivalent and greater 
benefit’(Napoleon Hill). 

Alta van Heerden 

The recordings of the presentations mentioned above 
are available on the ICP website www.icponline.org 

ICP Executive  
Committee 2022

The ICP Executive Committee members, who will continue the work of the organization 
from the 1st of January 2022, are as follows:

Peter Kent 
President  
(2 Years)

Alta Van Heerden 
Immediate Past 

President (1 Year)

Indimuli Kahi 
Africa 

Newly Elected 2021  
(1 Year)

“…prioritize health 
and wellbeing for 
yourselves and those 
you serve”

Michael Hall 
Asia/Oceania  

(1 Year1)

Nancy Brady 
Americas 
(1 Year) 04
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Maria Doyle 
Europe 

(2 Years - Reelected 2021)

Sheree Vertigan 
Executive Secretary 

(1 Year)

Leendert Jan Veldhuyzen  
General Representative 

(2 Years - Reelected 
2021)

Learning more about the newly elected 
ICP Executive Committee Member

Mr. Indimuli Kahi OGW is the 
immediate outgoing President of 
the African Confederation of 
Principals, National Chairman of 
Kenya Secondary Schools’ Heads 
Association (KESSHA). He is also a 
council member of the International 
Confederation of Principals. 

He holds a Masters of Business 
Administration (MBA) degree in 
Strategic Management from the 
Un ivers i ty o f Na i rob i and a 
Bachelor’s Degree in Education 
(B.Ed.) from Kenyatta University 
(E37/3605/82) 

Mr. Indimuli Kahi was recognized and presented with the Order of the Grand Warrior of 
Kenya (OGW) by H.E. Hon. Uhuru Kenyatta, C.G.H, President and Commander in Chief of 
the Defence Forces of the Republic of Kenya in 2018.This award was befitted to him for 
his exemplary and distinguished role within the education sector. 

He is a board member of several educational institutions which include Kenya Education 
Management Institute, Kenya institute of Curriculum Development, Competence based 
Curriculum Implementation Committee. He is also a member of the task force on 
enhancing Access, Relevance, Equity and Quality for Effective Curriculum Reforms 
Implementation.

Mr Alfred Indimuli Kahi, OWG
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Notice: ICP Convention and 
Council 2022

The International Confederation of Principals (ICP) regrets to announce that our 
planned global convention, scheduled for July 2022 in Toronto, Canada, has been 
cancelled.  

The convention was to be hosted by the Ontario Principals’ Council, in partnership 
with l’Association des directions et directions adjointes des écoles franco-ontariennes 
and the Catholic Principals’ Council of Ontario. The continued uncertainty and 
restrictions worldwide associated with COVID-19 – including ongoing case numbers, 
the inability to secure vaccinations, physical space limitations, enhanced VISA 
requirements, airline stipulations and restrictions upon returning home following 
international travel – make it impossible for us to safely and responsibly plan this 
event, and for participants to attend. 

While all our organizations are disappointed with the cancellation, the ICP looks 
forward to continuing to hold this bi-annual event in the future. 

Sincerely,

Alta van Heerden 
ICP President

Lisa Collins 
IPC President

Antonella Rubino 
CPCO President

Jean-Pierre Michaud 
ADFO President



I began my presentation by considering 
the learning entitlements of every student 
in every school in every country of the 
world. The unprecedented Covid-19 
p a n d e m i c h a s h i g h l i g h t e d a n d 
exacerbated many of the pre-existing 
challenges and inequalities in education 
provision worldwide, including the 
hundreds of millions of children who were 
not in school before the pandemic and 
those not learning while in school (Save 
the Children, 2021). When reconsidering 
how the futures of education can fulfil the 
learning potential of children in schools, 
we must understand why leadership 
comes first.    

Drawing on what we have learned from 
real leaders in real primary and secondary 

Shaping Futures of Education: Why Leadership Comes 
First - Professor Qing Gu 
UCL Centre or Educational Leadership, UCL Institute of Education

schools globally, I wanted to share four 
strong research-informed claims about 
successful school leadership: 

Research Claim 1: There are differences in 
culture between schools and between 
countries, but challenges are broadly the 
same. 

One of the key challenges facing school 
leaders in many countries across the world 
is to enact incoherent, disjointed, and at 
t imes contradictory external pol icy 
initiatives successfully. Policy shifts have 
become unavoidable political realities of 
education in many systems.     

We have learned from successful principals 
that policy enactment is a necessary, but 
not primary focus of their work. How these 
leaders make sense of what a particular 
policy means to their schools reveals their 
educational values, their leaders’ identities, 
and their judgement of the school’s needs 
and priorities. It follows that how the policy 
is interpreted and implemented by their 
teachers is influenced by the ways in which 
they decide “whether and how to ignore, 

“We have learned 
from successful 
principals that policy 
enactment is a 
necessary, but not 
primary focus of their 
work” 07



adapt, or adopt” this policy (Spillane et 
al, 2002, p. 733). Principals who do well 
k n o w h o w t o u s e p o l i c i e s a s 
opportunities (rather than threats) to 
anchor core values of the school and 
regenerate capacities for further growth 
and development. They know how to 
design the social and intellectual 
conditions that engage the hearts and 
minds of individuals in the school, and 
through this, harness their ideas, 
e x p e r i e n c e s , k n o w l e d g e , a n d 
relationships to fulfil shared values and 
achieve shared goals (Gu, Sammons & 
Chen, 2018). 

Put simply, policy enactment is, in 
essence, about change; and enacting 
policy in ways that advance further 
improvement of the school is what 
leadership is about.  

Research Claim 2: Almost all successful 
leaders draw on the same repertoire of 
basic leadership practices, but there is no 
single model for achieving success. 

Research disapproves the myth that 
there is a magic formula for school 
success. This is because the contexts, 
cultures and conditions of different 
schools – either within or across different 
systems – vary; and school leaders’ 
experiences and capabilities vary too.  

However, research consistently shows 
that all successful principals focus on 
developing teachers.  Leadership practice 
that promotes teacher learning and 
development has the strongest impact on 
student learning (Robinson et al., 2009). 
Our own research also shows that school 
leaders’ ability to drive professional 
development in their own schools (leader 
self-efficacy) and to collaborate with 
other leaders and other schools (leader 
collective efficacy) creates ‘the new 
capacities that must be developed to 
s u s t a i n a n d e x t e n d ’ t h e i n i t i a l 
improvement efforts over time (Bryk et al, 
2010, p.220, italics in original; Gu et al., 
2021).  

It is then no surprise that teachers 
working in schools with more supportive 
professional environments do not plateau 
over their first 3-5 years in teaching 
(Sutton Trust, 2014). They continue to 
improve significantly after three years, 
while teachers in the least supportive 
schoo ls ac tua l l y dec l ine in the i r 
effectiveness. 

Research Claim 3: Principals achieve and 
sustain success through who they are and 
the combination and accumulation of 
various relatively small effects of 
leadership practices that influence 
different aspects of school improvement 
processes in the same direction. 

“…policy enactment 
is, in essence, about 

change; and enacting 
policy in ways that 

advance further 
improvement of the 

school is what 
leadership is about” 
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Learning-focused leadership is characterised by purposeful choices and decisions that 
buffer and align external resources—intellectual, material, relational, and social resources
—to nurture the knowledge and skills of the whole staff and expand their capabilities and 
horizons for further improvement. Key in this regard is the use of such resources to enrich 
organisational learning that enables the creativity, efficacy, resilience and wellbeing of 
teachers with different years of teaching experience and different role-related 
professional needs. 

Research Claim 4: School leaders positively influence improvements and equity in their 
schools in almost everything they do, not just through some practices that are uniquely 
designed for improving equity. 

Equity-oriented school leaders enact almost all successful leadership practices in their 
schools. But the impacts of two leadership practices are found to be particularly 

significant: 1) building productive 
partnerships among parents, schools, 
and the larger community, and 2) 
encouraging teachers to engage in 
forms of instruction with all students 
that are both ambitious and culturally 
responsive (Leithwood, 2021). 

I hope that the above claims about 
successful leadership will help to open a 
conversation about how school leaders 
– individually and collectively – build a 
stronger future for all children and 
young people. The disruption in learning 
caused by the pandemic calls for radical 
and positive change. I would like to 
conclude my presentation by inviting us 

to consider the five leadership opportunities identified by Christine Gilbert in her 
thinkpiece Coming Back Stronger: Leadership Matters (2021): 

1. Rooting schools at the heart of their communities 
2. Tackling growing inequalities  
3. Harnessing the power of technology 
4. Preparing children better for life and learning   
5. Strengthening capacity through collaboration.

“Leaders are the architects of social relations and learning conditions in 
schools. School leadership that fosters the learning, growth and development 
of every teacher in their school matters most in establishing a collaborative 
professional culture that nurtures, supports and improves teacher wellbeing. 
“
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A contribution to the ICP Panel Discussion on Lessons Learnt from own 
School Leadership Experience 

It was an honour to be part of the ICP panel discussion along with Lisa 
and Ari and being led by Alta.  All of them are colleagues I have valued 
and learnt from during my time with ICP 

I want to start this article with this statement:  

Good leaders remember they are rarely and don’t have to be the expert in the room, 
great leaders generate collective capacity, they lead expert teams. 

As a leader who has been working in a shared leadership framework for around 25 years 
now – I can attest that students benefit when the whole school community are working 
together to achieve the vision.            

Schools consist of networks of people working together in the pursuit of the shared vision 
of increasing the knowledge, skills and understandings of the young people who come 
through the literal or virtual school gate.  

The Importance of Shared Leadership 
Fiona Forbes, Past ICP President (2017/18)

“Good leaders remember 
they are rarely and don’t 
have to be the expert in 
the room, great leaders 

generate collective 
capacity, they lead expert 

teams”
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In these networks people – such as 
parents, teachers, leaders, students, policy 
makers interpret the vision through 
different lenses.  Shared Leadership 
involves getting everyone developing a 
collective understanding of what the vision 
looks like in your context and working to 
achieve that. 

There has been a lot of talk about 
education ecosystems in recent years and I believe that schools with all their networks of 
people are their own subset of the greater education ecosystem locally, nationally, and 
globally.   

The ICP concept of “think global, act local” can apply here as we are all part of the global 
education ecosystem.   

I think of shared leadership like a garden – each section plays its part to make the leaves 
grow and then eventually the flowers come, and we see them bloom – these I equate to 
the achievements of the young people that are the core focus of our work.   

When everything is working together it is a sight 
to behold. And we know that not everything goes 
right with the garden, and they need regular 
tending and so does shared leadership. 

The same can be said for policy design and 
implementation.  This too is a shared leadership 
proposition.   

“Shared Leadership involves 
getting everyone developing a 
collective understanding of what 
the vision looks like in your 
context and working to achieve 
that.”

“I think of shared 
leadership like a garden 
– each section plays its 
part to make the leaves 
grow…” 

Image: hhttps://www.bath.ac.uk

11



In my work with all the associations I 
have been part of, I have collaborated 
with policymakers to ensure that they 
are aware of the vital part that school 
leadership plays in the co-construction 
of policy and implementation plans.   

Alta framed our collective inputs for the 
discussion by quoting Beatriz Pont and 
her team from OECD. Since 2007 when 
OECD first surveyed school leaders in an 
attempt to see why policy was failing, 
they have been working with countries 
to deve lop a better po l icy and 
implementation approach.   

They have developed a framework that 
demonstrates a shared leadership 
approach that balances traditional top-
down implementation processes with 
more bottom-up approaches with room 
f o r c o - c o n s t r u c t i o n a n d l o c a l 
adaptation, can enable education 
change in schools to be more successful.   

OECD found that a focus on a coherent, 
actionable and well-communicated 
implementation strategy that engages 
stakeholders early on and takes into 
account a conducive environment 
including the capacity for change, is part 
of smart policy design.  

One of the overarching elements that 
supports shared leadership in whatever 

part of the education ecosystem you are 
working in is Social Capital.   

We all know of Professor Phil Riley’s work 
and now with 10 years plus of the 
longitudinal study of Health and Wellbeing 
of School leadership, conducted in 
Australia, NZ, Ireland, and Finland, the 
results show the positive impact social 
capital has, cannot be underestimated.  

 Phil breaks Social Capital into 3 areas: 

• Structural – connections between 
staff - like when they work in staff 
meetings,  

• Relational – the personal relationship 
that people develop over time and 
therefore the trust that develops 
such as with whom they eat lunch 
within the staff room, or socialize 
with after school and  

• Cognitive – the extent to which 
colleagues are able to develop a 
shared vison and contribute to the 
school – this is when they feel that 
their contributions are heard, valued 
and accepted.  

• High social capital means good 
wellbeing and good wellbeing 
produces happy, productive and 
innovative schools. 

Shared leadership is a set of shared 
practices that can and should be enacted 
by people at all levels within the school 
ecosystem.  

So, I would like to conclude where I started 
by reiterating that  

Good leaders understand that they are 
rarely and don’t have to be the expert in 
the room, Great leaders generate collective 
capacity - they lead expert teams. 

“One of the 

overarching elements 

that supports shared 

leadership in whatever 

part of the education 

ecosystem you are 

working in is Social 

Capital.”
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What are your current experiences and which lessons have you learnt 
that can be passed on to colleagues and the next generation of 
school leaders? 

It is with a great deal of pride that I write about my experiences and 
also the lessons that I have learned from the many esteemed 
colleagues that I have worked with. 

  
The first lesson for me is that 
you should always be open to learning, and we learn 
most when we learn from our peers and their 
experiences. 
  
In terms of the current experiences, I always go back to 
what works best, it's one of my mantras.  What works 
is backed by research in any educational context. 
There are some practices that really underpin success. 
  
One would be the focus on literacy, another would be a 

focus on numeracy, and they can both be achieved using a variety of different approaches.  
Also, continuous feedback to our students but also to each other in professional dialogue, high 
expectations, solid work ethic and student engagement with solid relationships lead to success 
in schools. We would all identify these approaches around the world as high yield strategies, 
they work anywhere, they work in any educational setting and in most corporate settings as 
well. 
  
Backing that up in my opinion would be the focus always on learning growth. Too often we are 
distracted in education by talking about rankings rather than talking about growth. That can 

School Leadership - A Personal Journey 
Dr Stephen Kennaugh (ICP Present School Leaders Panelist) 

“The first lesson for me is 
that you should always be 
open to learning, and we 
learn most when we learn 
from our peers and their 
experiences.”
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sometimes be as a result of political 
biases and pressures that go with 
education. As educators, we should 
always focus on learning growth as our 
m a i n g o a l a n d i f w e s t e e r t h e 
conversation in that direction, we 
certainly see a lot more benefit for our 
student learners. 
  
One of my experiences 
would be to focus on 
listening to others and to 
allow myself time to stop, 
think, and reflect. And 
that’s listening not only 
t o m y e s t e e m e d 
colleagues and those that 
I see as mentors and 
coaches but also to those on staff, our 
parent body and wider communities that I 
work wi th .  Be a lways open to 
opportunities. The last couple of years 
now where we have been in our Covid 
situation has forced us to rethink how 
we’ve done things in our schools, so 
always being open to opportunities has 
lent itself to successfully navigating our 
way through the challenges we have 
faced. 
  
Always link learning to wellbeing and the 
development of the whole person. That’s 
one of the mantras that we work with, 
especially in my context, we use the 
SPIRE Framework to look at the 
development of the whole person. It 

focuses us on the Spiritual, Physical, 
Intellectual, Relational, and Emotional 
aspects of learning. 
So, summing up all those experiences, 
there would be five lessons that I’ve learnt 
and that could be shared in this Forum.  
Firstly, that as leaders we set the tone for 
the school.  As leaders we must be 

present and presence can 
happen in a number of 
different ways. Not only 
b e i n g p r e s e n t a n d 
available, but also making 
y o u r s e l f a v a i l a b l e 
through different means 
and mediums. Focusing 
on re l iance and not 
compliance is another 

lesson I have learnt. We must move away 
from a compliance mentality and place 
g r e a t e r f o c u s o n t h o s e i n o u r 
organisations to be able to deliver.  

We can’t do it alone - we are not islands 
so we need to work together. Often our 
governments and governing bodies lead 
us toward the compliance mentality to 
justify why we do what we do when we 
really should be looking at relying on 
professionalism and the judgement of 
those in our care and under our 
leadership. 
  
The second last lesson would be to 
always bring it back to student learning. 
We can do that also by developing our 
staff, especially our middle leaders and 
those within our school. 
  
These points provide a summary of the 
main experiences that I have had and the 
lessons that I have learnt in order to 
ensure success. 

“Too often we are 
distracted in education 
by talking about 
rankings rather than 
talking about growth”

“Always  
link learning  
to wellbeing  
and the 
development  
of the whole 
person”
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What are your current 
experiences and which 
lessons have you learnt that 
can be passed on to 
colleagues and the next 
generation of school 
leaders? 

The evolving and 
increasingly challenging 
context in which school 
leadership is exercised is 
very much in keeping with 
the Irish experience. I have 
been in the role for 20 
years and over the course 
of that time there has been 
a fundamental shift in the 
nature and experience of 
school leadership. 

In Ireland, it is impossible 
for a principal to 
definitively state that they 
have fully and adequately 
discharged their 
responsibilities when no 
coherent overview of such 
responsibilities exists. How 
can somebody be fully 
effective in a role of which 
there is no shared 
understanding?  

There are many factors 
which have contributed to 
the increasing complexity 
of the role of a school 
leader. In Ireland, there is 
no systematic preparation 
for leadership for those 
who aspire to the role and, 
of course, there is the 

inexorable increased focus 
on compliance and 
accountability, sometimes 
at the expense of our own 
professional responsibility. 

In attempting to do justice 
to the increasing breadth of 
responsibilities that fall to 
school leaders, it has been 
said that a school principal 
is the CEO, the de facto 
CFO, the head of Human 
Resources, the head of 
Quality Assurance, the 
Facilities Manager, the head 
of Operations, the head of 
Marketing, the Health & 
Safety Officer and the 
Complaints Department. 
While this description is 
offered humorously, there is 
an uncomfortable truth 
about it. Every new policy 
and initiative identifies and 
exploits the strategic 
importance of the role. 
Predictably and 
consistently, each identifies 
the particular 

School Leadership - A Personal Journey 
Brian O’Doherty (ICP Present School Leaders’ Panelist) 

“…it has been said that a school principal is the CEO, 
the de facto CFO, the head of Human Resources, the 
head of Quality Assurance, the Facilities Manager, the 
head of Operations, the head of Marketing, the Health & 
Safety Officer and the Complaints Department”
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responsibilities that fall to the principal. It is 
little wonder that many school leaders are 
overwhelmed by their burden and the 
crippling workload arising from it.  

In Ireland, 55% of primary school principals 
are teaching principals are who are 
expected to discharge their responsibilities 
effectively as teachers while also attending 
to their duties as principals. It’s an 
impossible ask and the personal and 
professional toll this is taking on our 
teaching principal colleagues is enormous. 

The impact of all of the above is that there 
is a largely unspoken crisis in school 
leadership in Irish primary schools. 
Increasing numbers of school leaders are 
stepping away from their roles and fewer 
applications are being received for those 
vacant positions. One of the most 
strategically important roles in education 
and a key determinant of a school’s 
effectiveness is considered to be both 
unattractive and undoable. 

So with that in mind, I am going to offer 
two perspectives on the reality of where 
we find ourselves 

• How I have sought to sustain myself 
in my leadership role and  

• What we are endeavouring to do to 
in terms of systemic improvements 
by v i r tue of our Susta inable 
Leadership project? 

We have been fortunate in Ireland to have 
been given the opportunity to work with a 
professional coach. In the course of my 
engagement with my wonderful coach, 
Michael, it became clear that a source of 
frustration for me was being diverted from 
our core purpose which is leading teaching 
and learning. So Michael challenged me to 
map out all of the activities, tasks and 
responsibilities that need to be undertaken 
in the school and then to reflect on 
whether I was centra l ly invo lved , 
somewhat involved or just peripherally 
involved. What became abundantly clear 
was that I was centrally (and unnecessarily) 

involved in an inordinate number of those 
tasks, activities and responsibilities. 

So growth for me was about identifying in 
which of those areas could I reduce my 
involvement and develop capacity in others 
to undertake them – in other words 
distributing and sharing the leadership. 
There were some quick and obvious wins 
and I made some progress in other areas 
b u t i t r e q u i r e s c o m m i t m e n t a n d 
perseverance over a longer period to make 
greater and sustained progress. 

Speaking of sustainability, a significant 
focus for the duration of my two-year term 
as President of IPPN will be our Sustainable 
Leadership project. The rationale for the 
project is quite straightforward - we know 
from all the international research that 
effective school leadership is second only 
to effective classroom teaching as a 
positive influence on and determinant of 
pupil learning.  
  
So anything that supports and facilitates 
effective school leadership will have a 
positive impact on our leadership practice, 
school effectiveness and, ultimately, learner 
outcomes.  
However, the opposite is also true, in that 
anything that negatively impinges on or 
detracts from our potential effectiveness as 
school leaders has a detrimental impact on 
us, on our schools and, more importantly, 
on children.  
  
We hope to identify what it is that sustains 
people in their leadership roles, what 
undermines that sustainability and what 
could be done differently or what needs to 
be put in place to better ensure that 
sustainability? 

Perhaps there might be an opportunity at a 
future ICP gathering to update you on our 
progress. 
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Education in Fiji has 
a l w a y s b e e n 
everyone’s priority 
e v e r s i n c e i t s 
introduction.  The 
g o v e r n m e n t h a s 
taken lead role by 
investing millions of 
dollars every year to 

ensure that all school age children are 
provided quality education. Until early 
2000, basic primary and secondary 
education was through the means of 
s t r u c t u r e d p r o g r a m 
conducted within the four 
w a l l s o f t h e s c h o o l ’ s 
classrooms. In here the 
t e a c h e r s w e r e t h e 
disseminators of structured 
curriculum designed by 
education ministry and the 
students were the recipients 
of the curriculum content. 
Teaching and learning happened on a face 
to face basis 

Paradigm Shift in Schooling during Covid-19 
Mr. Vishnu Deo Sharma - Baulevu High School, Fiji Islands

However with the changing times and 
enhancement in technology, innovative 
modes of teaching have been inaugurated 
t o f o s t e r b e t t e r a n d m e a n i n g f u l 
advancement of learning. The digital era of 
the 21st century has seen introduction of 
many forms of e-learning in Fiji school. 
Schools started to introduce digital learning 
parallel with the tradition teaching mode. 

E-learning or online classroom provides 
education to students through the internet. 
This can be accomplished by call sessions, 

in which the teacher 
connects with students, 
such as zoom classes, 
google classroom or 
moodle. Alternatively it 
could also be through 
providing students with 
all required materials to 
read and complete a 
given written task such 

as assignments, tests or quizzes.  

“…the pandemic's 
unparalleled existence 
acted as a catalyst for 
unanticipated academic 
reforms.”

Image: https://www.schooleducationgateway.eu
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As the public health threat posed by the 
COVID-19 pandemic is evolving globally 
and more so, the second wave of virus 
attack is creating anxiety and fear 
amongst all here, the digital era of 
learning is proving to be an asset to the 
education fraternity. In other words, the 
pandemic's unparalleled existence acted 
as a catalyst for unanticipated academic 
reforms. Schools started investing heavily 
in and relied on IT infrastructure as e-
learning quickly became the new 
standards for many pr imary and 
secondary school across the nation. 

Learning needs to continue in order for 
the children to be abreast with the 
curriculum requirements. Teachers, as 
well as students, had to adjust to the 
modern reality of online classes. Digital 
learning is the way forward, however 
before this is fully taken as a replacement 
of face to face teaching (which will be 
difficult to eventuate in Fiji for some 
time), a lot of work needs to be done to 
improve connectivity, accessibility and 
other associated challenges. 

Let me then explore the advantages and 
disadvantages of e-
l e a r n i n g i n F i j i ’ s 
secondary schools and 
a s c e r t a i n w h a t 
contribution needs to 
b e m a d e b y t h e 
Ministry of Education, 
t h e s c h o o l 
managements, parents, 
teachers and students 
in order to make this 
initiative a success in 
the long run. Pushing 
through the challenges 
of taking something 
that is highly successful face-to-face and 
designing it for a successful virtual 
experience will serve students long after 
the pandemic is over. 

For a semi-urban school like Baulevu High 
School, which have majority of students 
residing in the interior of Naitasiri, Nausori, 
this initiative brought awe to the students 
when digital learning was introduced at the 
school in 2020. For many of these 
students, this was the first time for them to 
experience e-learning. The concept of 
digital learning was incepted in a staff 
meeting when the idea was mooted by me 
as the school head and overwhelmingly 
accepted by the hardworking staff 
members. To make things easy, the school 
management fully endorsed the idea of 
teachers and gave the green light to 
procure the necessary hardware. 

Mr. Bari, the Director of Remington Limited 
was very helpful in facilitating the whole 
project. His company supplied two 65 inch 
interactive panels to be used by Year 13 
students as the first phase of the project. 
This too, was supplied and installed at 
school even prior to payments were made.  
Their technicians were very helpful 
throughout the project. 

The next step was setting up google 
classroom program to upload teaching 

materials digitally for 
e a s y a c c e s s . A 
colleague of mine, Mr. 
A r s h a d A l - H a b i b , 
( S e n i o r E d u c a t i o n 
O f f i c e r – O f f i c e 
Technology – MEHA) 
assisted the school by 
conducting professional 
d e v e l o p m e n t f o r 
teachers to furnish 
them on the operational 
a s p e c t o f g o o g l e 
classroom.  With the 

two hours professional 
development session, all teachers had their 
digital classrooms created and from the 
first day of 2020 academic school year, 
digital learning started for the small semi-
urban school. Beginning from Year 13 level, 

“With the two hours 
professional development 
session, all teachers had their 
digital classrooms created 
and from the first day of 
2020 academic school year, 
digital learning started for 
the small semi-urban school.”
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all students were gradually enrolled to the 
google classroom.  

Advantages of online learning 

Online learning offers teachers an efficient 
approach to deliver lessons to students. 
Online learning provides a multitude of 
tools such as videos, PDFs, podcasts, and 
teachers can use all these media as part of 
their lesson plans. Teachers can become 
more efficient educators by expanding 
their lesson plans beyond standard 
textbooks to include internet resources. 
This gives students more learning 
opportunities as they are able to explore 
more than one instruction methods which 
would benefit them. 

Additionally, digital learning, though a new 
concept in Fiji schools; permits students to 
attend lessons from wherever they want. 
At this point in time, when safety of 
students is paramount, students can 
attend classes from the comfort of their 
homes. It also enables schools to reach 
out to a larger network of pupils rather 
than being limited by geographical limits. 
Online lessons can also be recorded, 
preserved, and shared for later viewing. 
This allows students to access the 
instructional materials whenever it is 

convenient for them. Many schools are 
embracing this new concept.  

As for Baulevu High School, this innovative 
technology is reaping its benefits in its early 
stages, as many students are accessing 
their revision materials from teachers on a 
daily basis. 

As the whole nation is again plagued by the 
second wave of COVID- 19 pandemic, 
schools like Baulevu High School, which has 
invested in digital learning, is truly realizing 
its worth now. This pandemic has made 
other schools to invest in the venture and a 
new wave of digital learning is gaining 
momentum in Fiji secondary and primary 
school. 

Disadvantages of online learning 

While technological advancement is of 
great aid towards modernizing education 
delivery, technology itself is an impediment. 
While internet penetration has grown in 
leaps and bounds over the past few years, 
given the nature of the geographical 
locations and the extent to which wireless 
communication receptors has been set 
around the remotely situated settlements 
and villages, the access to internet for the 
students of Baulevu High School is an 
obstruction. Students who are towards the 
North end circumference of the school 
catchment area extending to Nakini, 
Natoaika and Deladamanu villages have 
connectivity issues and thus are not able to 
access what teachers load on google 
classroom in the present time. Additionally, 
without a consistent internet connection for 
students or teachers, there can be a lack of 
continuity in the learning for the child. This 
i s d e t r i m e n t a l t o t h e e d u c a t i o n 
process .  This encumbrance on the 
reception end of data, poses challenges to 
student learning in the rural areas from 
where students belong to. 

“The exchange of 
communication, students, 
enquiring about certain 
questions and teachers 
enthusiastically 
responding to students 
queries create positive 
vibe and conducive 
learning platform”
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There are other significant disadvantages of distance learning for secondary and 
primary students, such as sense of isolation on students’ part and the inability for the 
slow learners to progress without face to face guidance of a teacher or a peer 
colleague. The less smart ones may not be able to study on their own creating that 
gap between the smart ones and the poor ones in class. Many of our students also 
cannot afford the hardware such as computers, laptops, iPad or smart phones to 
access class materials which impinge on their learning. This is prevalent for the 
students of Baulevu High as many of the students come from families with poor socio-
economic background. 

A way forward 

It is now time for all stakeholders of education to make a grand coalition and confer 
on a convenient yet competitive means of venturing into the new era of learning for 
our school children. Communication partners need to direct their corporate social 
responsibility towards digitalizing education for the students so that benefits are 
maximized. A creation of a uniform platform would be a good idea, but coming to a 
common understanding would be another hurdle to overcome. 

All in all, the aspirations of students needs to be placed at the apex of the spectrum 
when online learning for primary and secondary are in discussion. We all learn from 
history, this COVID 19 has taught us that E-learning is no longer a want but a need. No 
longer an option but a necessity. Therefore, our focus and priority should be in this 
area as how we as a developing nation can convert this dream into a reality. 
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Beth Blackwood is CEO of the Association of Heads of 
Independent Schools of Australia (AHISA). She is also a former 
member of AHISA, having been Principal of PLC Perth in Western 
Australia for 18 years before taking up the role of AHISA CEO. 

In Australia, national principals’ associations join for exchange and 
collaborative projects through a collective we call the Coalition of 
Australian Principals, or ‘CAP’ for short. In 2020, CAP associations 
worked with Pivot Professional Learning to develop an online 
survey that would help us gain an understanding of the challenges 
Australian school leaders had faced during COVID-19 lockdowns and their response to 
them.  

For AHISA, the survey results delivered some valuable insights that affirmed changes we 
introduced in our services for members in response to the demands of the pandemic on 
school leaders.  

As their name implies, independent schools in Australia do not have systemic support. No 
surprises, then – as can be seen in the first chart – that leaders of independent schools 
were more likely than leaders of systemic schools to seek professional support from 
colleagues, their professional association and their school board in forging responses to 
COVID-19. 

The chart highlights the importance of professional relationships to school leaders 
generally and to leaders of independent schools in particular. When there is no rule book, 
when there are no precedents, when the parameters of carefully wrought strategic plans 
collapse, we must – and do – rely on people. 

Professional connection as a response to COVID-19 
Beth Blackwood
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School leaders were in their turn relied on by their staff, students and the parents and 
carers of students for direction and information. The Pivot survey shows that 
supporting the myriad connections that school leaders had to actively sustain both 
within and beyond their school communities, the skills they found most useful were 
communication skills, well ahead of crisis planning skills.  

The New Zealand Education Review Office’s report, Learning in a Covid-19 World: The 
Impact of Covid-19 on Schools, notes that 91 per cent of NZ schools surveyed 
specifically cited increased or improved communication as being a crucial support 

they had provided to students during 
lockdown, and was key to maintaining 
student engagement and monitoring 
student wellbeing. AHISA members 
would certainly confirm that finding. 

Also of interest in the CAP survey 
results is that all principals noted a 
signif icant improvement in the 

relationship between teachers and school leaders as a result of Covid-19. That may 
seem hard to believe given the extraordinary amount of work required of teachers in 
the shift to remote learning, but perhaps speaks to the human capacity to bond with 
others when there is a common and urgent purpose. 

As you can see in Chart 2, leaders of independent schools were more likely to report a 
positive impact on their relationships with teachers. This may again reflect the non-
systemic nature of independent schools, and the greater autonomy of independent 
school leaders to make decisions based directly on the needs of their community. 

 “…all principals noted a significant 
improvement in the relationship 
between teachers and school 
leaders as a result of Covid-19”
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Further evidence on the importance of 
relationship and connection in school 
leadership during COVID-19 disruption 
can be found in results of the 2020 
Australian Principal Occupational Health, 
Safety and Wellbeing Survey. While 
independent secondary school leaders 
reported a dip in their overall health and 
wellbeing in 2020 compared to 2019, they 
also reported remarkable improvements 
in relationship indicators which confirm 
the findings of the CAP survey: social 
support from internal 
colleagues rose by 
17.2 points; and social 
support from external 
colleagues rose by 
14.6 points. 

School management 
in 2020 may have 
severely disrupted 
l e a d e r s ’ s l e e p 
pat te rns , but fo r 
independent school 
leaders it appears to have been a catalyst 
to invest in relationships, to create or 
extend and strengthen existing networks, 

to build stronger communities and to 
leverage the advantages of those 
connections for their own and others’ 
schools. 

Like other relationships, professional 
relationships are most beneficial when 
they are reciprocal, and a priority for 
AHISA’s work has always been to support 
and develop collegiality among our 
members. Having seen that more 
extensive and closer relationships, 

c o n n e c t i o n s a n d 
networks helped our 
members and their 
schools to flourish in 
the face of a global 
c r i s i s , A H I S A h a s 
sought to broaden 
a n d d e e p e n t h e 
o p p o r t u n i t i e s f o r 
collegial sharing. The 
COVID-19 crisis is far 
from over and, as 
leadership challenges 

continue to escalate for members – along 
with the risk of fatigue and burnout – we 

“Like other relationships, 
professional relationships are 
most beneficial when they are 
reciprocal, and a priority for 
AHISA’s work has always 
been to support and develop 
collegiality among our 
members”
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believe the strength of professional connections will be a key factor in sustaining quality 
leadership and healthy leaders. 

Australia is a large country. While we have always localised member services through 
our six state and territory Branches, in response to the need for closer and more 
immediate connection we have established what we call member pods or hubs within 
Branches. These have helped us provide extra support to new members who are first-
time Heads and, during lockdowns, have also helped relieve some of the pressure on 
Branch Chairs. Branch Chairs are not only actively checking in with members but are 
often engaged in negotiations with state or territory departments of education as well.  

We have also established an adviser program within each Branch, managed by former 
members who in turn support current members to be advisers. And, of course, we 
continue to offer targeted professional learning for members as online events and 
support our email networks for members and their deputies. 

As we witness daily on AHISA’s email networks, connection magnifies contribution. 
Reaching out to others, connecting and collaborating with others strengthens all those 
who participate and positively influences many others within our members’ schools and 
in the wider education sector. 

At its recent Annual General Meeting, ICP noted the importance of networks among 
principals to support professional and personal enrichment. COVID-19 has demonstrated 
that professional connection is not a luxury extra for principals; connection is an 
essential item in leaders’ crisis management toolkits. 
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Permission to reprint this article was received by the Ontario Principals' Council.  The original article 
appeared in The OPC Register, Vol. 19 No.3.
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You are invited to join the new Virgin Pulse health and wellbeing 
challenge - Destination GO
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Dr Amanda Heffernan: Lecturer: Educational Leadership Faculty of Education Monash 
University & Mr Andrew Pierpoint: President Australian Secondary Principals’ Association 

The work of Australia’s public secondary school principals continues to increase in 
complexity and scope. This report presents findings from a national study into the 
experiences of principals who are working within policy conditions that feature principal 
autonomy to make decisions that meet local needs, and an increase in external 
accountabilities for schools alongside an increase in concerns 
about principal health and wellbeing due to workload and the 
complex nature of the role.  

Monash University’s Dr Amanda Heffernan and the Australian 
Secondary Principals’ Association (ASPA) President Andrew 
Pierpoint designed the study in response to ongoing concerns 
about the implications of workload and wellbeing for the 
attraction and retention of principals. Key policy drivers of 
autonomy and accountability were chosen as lenses into 
understanding the work of principals in Australia’s public secondary schools, and learning 
more about the everyday work involved in leading a school today.  

The study was conducted over a 12-month period, and 235 principals took part in the 
research. Data were generated through an anonymous online survey and in-depth 
interviews. Key findings and recommendations are summarised in the table below.  

Autonomy, Accountability and Principals’ Work - An 
Australian Study 
Dr Amanda Heffernan & Mr Andrew Pierpoint

The Study 
12 Month Period 
235 Principals
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Issue: The Role of the Principal

Key Findings 

The role of the principal has continued to expand 
over time.  

• Many participants described the role as being 
overwhelming and all-encompassing. Recurring 
issues were revealed of extension of work into 
private time and intensification of the pace and 
amount of work involved in leading schools 
today.  

There are issues relating to role clarity and clarity of 
accountability responsibilities for some autonomous 
principals.  

• Participants described challenges in being able to 
identify and respond to what was urgent 
(needing immediate attention) versus what was 
important (critical tasks that were not as 
pressing). This has led to rising workloads and 
impacts on health and wellbeing of participants. 

Clarity and definition is needed 
about the role of the principal 
in the current climate. The role 
description of the principal 
should be refined to reflect 
current requirements and 
ensure the role is manageable.  

Forums should be led by 
leadership experts (e.g., 
principals’ associations and 
members, consortium of 
leadership researchers in each 
state), system leaders, and 
policymakers to identify role 
description and principal 
responsibilities. Principal voice 
and input needs to be 
significant in this process. 

  
Recommendation  
  

Issue: The Sustainability of Principals’ Work in Australian Public Secondary Schools 
Today

Key Findings 

Principal workload and wellbeing are at a critical 
point for many participants.  

There are clear and pressing issues relating to the 
identification and attraction of future principals.  

• Principal participants reported that their staff 
members (including deputy and assistant 
principals) did not wish to take on the 
Principalship after seeing the workload involved.  

Issues of attraction and retention of leaders are of 
serious concern to ASPA.  

• The wellbeing and support of principals is 
paramount to a strong and well-functioning 
public education system. 

Strategic policies and programs 
should be developed that 
specifically address the 
attraction and retention of 
Principals.  

A comprehensive wellbeing 
program should be developed 
for Principals, using expert 
researchers and experienced 
providers (e.g., academic 
research in health and 
wellbeing; organisations 
currently working in principal 
wellbeing such as Headspace). 

  
Recommendation  
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Issue: Principals’ Perceptions of Autonomy

Key Findings 

Participants identified a need for a clear definition 
and structures around Principal autonomy. 

• There were significant differences in principals’ 
sense of autonomy depending on their state or 
territory policies and practices  

• Principals have defined autonomy as being 
trusted and supported to set priorities that meet 
their school community’s needs, even when 
these might diverge from the Department’s 
needs  

• Participants acknowledged the need for 
appropriate knowledge, skills, experience, and 
training, in being able to identify those priorities.  

There was a great deal of variance in how much 
autonomy participants felt they had.  

•   Principals’ career stage, experience, and 
networks are a significant influence on their 
perceptions and enactment of autonomy.  

Research and policy focusing on autonomy in 
Australian Principals needs to acknowledge the 
different career structures and trajectories, and 
school leadership team and staffing structures, of 
secondary schools when compared to primary 
schools.

Principals should be provided 
support to participate in 
structured and ongoing 
Professional Learning 
developed by the jurisdiction 
and Principals’ Associations 
that addresses key issues 
relating to autonomy including 
(but not limited to):  

• Definitions, expectations and 
associated accountabilities;  

• Examples of decision- making 
processes and possibilities;  

• Community engagement in  
autonomous decision- 
making to meet local needs;  

• Risk identification and 
mitigation.  

Case studies should be 
developed that showcase the 
possibilities for autonomous 
decision-making and leadership 
from different school contexts 
around the country.

  
Recommendation  
  

Issue: Relationships and Autonomy

Key Findings 

The importance of principals’ relationships with their 
supervisors was clear. Principals reflected on their 
relationships with their supervisors and highlighted 
the importance of:  

• Clear communication.  

• Experience in the same sector (or openness to 
learning  
about it). 

• A supportive inquiry stance (similar to 
‘professional  
companioning’ where supervisors ‘walk with’ 
principals) through their improvement and 
leadership journeys.1 
.

The ratio of supervisors to 
principals should be reduced so 
that supervisors can spend 
more time knowing 
communities and leaders, and 
walking beside them.  

Supervision structures should 
take on a ‘walking with’ model, 
focusing on the development 
and support of principals with a 
long career development view. 

  
Recommendation  
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Issue: Policies, Practices and Structures that Support Principal Autonomy

Key Findings 

A key factor in supporting principals to lead 
autonomously was clarity of: roles and 
responsibilities; accountability frameworks; and 
decision-making processes including for:  

• Principal role.  

• Principals’ supervisors’ role.  

• Education system support officers and roles.  

Participants discussed alternative ways of 
structuring school leadership teams to support more 
autonomous decision-making and leadership.  

• Principals in some states had more autonomy 
over their leadership team structures felt able to 
meet their local needs more effectively by 
directing leadership resources and focus towards 
pressing issues.  

• Principals who had autonomy over the structure 
of their leadership team felt more able to 
successfully undertake their work as well as 
reporting higher levels of job satisfaction and 
wellbeing.  

Clarify principal role, alongside 
clarification of decision-making 
and authority / responsibility 
for leaders.  

Provide exemplar case 
studies / examples of different 
ways of structuring leadership 
teams and processes to meet 
local needs.  

  

  
Recommendation  
  

1 For more, see: Degenhardt, L. (2013). Professional companioning: Support for leaders 
in managing the increasing complexity of their roles. Leading and managing, 19(2), 15. 

The researchers are happy to share the complete research report with members of ICP and 
Andrew can be contacted by email at president@aspa.asn.au
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A Review of Telling Tales out of 
School (By Chris Lowe) 
Linda Hill

Chronicling the tales he had collected 
throughout his career in education started 
as a lockdown pastime for Chris Lowe. The 
end result is  Telling Tales Out of School: 
fifty tales to mark the fiftieth anniversary of 
Prince William School, Oundle. The Tales 
are all based on true events or stories told 
to Chris by fellow teachers: stories about 
growing up, about learning, teaching and 
coping together. 

All proceeds from sales of the book will be 
donated to the James Rutterford Trust, 

which is targeted at families who need 
financial support to enable their children at 
PWS to take part in school activities, school 
tr ips, to provide equipment to aid 
their  study or to support out-of-hours 
school activities. 

Please visit  tellingtales.bigcartel.com  for 
more information about the project and to 
buy Telling Tales Out of School. 
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My Review of Telling Tales Out of School 
A collection of fifty school based stories. 

What fun  Telling Tales Out of School  is. I 
read the stories in the order they are 
presented and although they have a 
unifying Chaucerian style pub chat between 
Marcus Brampton and his friends in the 
telling, they would equally well reward 
dipping into at random because they stand 
alone and create memories in the reader of 
their own school experience. Indeed, much 
of my own teaching past was brought back 
to life vividly through these tales, as were 
some of the youngsters I’ve taught, giving a 
universality to the book.  Telling Tales Out 
of School  is a book that will appeal to 
anyone who has had any contact with 
education in any form! 

I loved the style employed by Chris Lowe 
in  Telling Tales Out of School. There are 
literary references that I enjoyed spotting 
but this is by no means an ‘exclusive’ book 
only for those with a literary background or 
who attended the author’s school. Rather, 
the style is flowing and engaging and the 
more memorable and appealing characters 
are the rogues and miscreants (not just the students either) between its pages. The 
authorial voice is very reminiscent of P.G. Wodehouse, especially in the direct speech which 
has the effect of bring characters to life incredibly vividly. There’s so much humour here 
that I found myself snorting aloud at some of the incidents and comments and again having 
memories of my own school life and teaching career brought flooding back. This has the 
effect of making  Telling Tales Out of School  both entertaining and incidentally quite 
poignant because it reminds the reader of who they were, their past life and of people and 
moments they had forgotten. 

There’s a visual quality to  Telling Tales Out of 
School that I hadn’t expected. When I picked it up I 
wasn’t aware that there would be cartoon style 
drawings by Chris Ellard and Steve Lancaster that 
are as witty and appealing as the text and 
complement it perfectly. However, it is the writing 
that creates images in the reader’s mind so 
evocatively and I’m not sure I’ll be able to look at a 
pantomime style donkey in quite the same way 
again! Indeed, I think  Telling Tales Out of 
School would make a fantastic set of short television 
plays because there’s humour, action and fabulous 
dialogue just begging to be used. 

When Chris Lowe retired in 1999 after 29 
years as principal of Prince William 
School, a profile in the Times Educational 
Supplement  said he was the longest 
serving secondary head of a single school 
in the country, and “might also be the 
most famous head in the world”. 

During his career, Mr Lowe sat on the 
board of the Royal Opera House, was 
president of the UK Secondary Heads 
Association, and visited 43 countries as 
one of the founders of the International 
Confederation of Principals. He was 
awarded a doctorate, a fellowship, a 
professorship in Australia, and a CBE by 
the Queen. 

You’ll find Telling Tales Out of School on 
Twitter @TalesPws and Instagram.

“When I picked it up I 
wasn’t aware that there 
would be cartoon style 
drawings by Chris Ellard 
and Steve Lancaster that 
are as witty and appealing 
as the text and 
complement it perfectly”
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“…a school principal is the CEO, the de facto 

Wit and humour aside, Telling Tales Out of School has a more profound impact too. Not 
only does it support a charity, the James Rutterford Trust, but Chris Lowe’s tales illustrate 
our need for human connection, showing how false assumptions and preconceptions can 
be wide of the mark. Here, through the persona of Marcus, the reader is gently taught that 
compassion, understanding and not a little wiliness and cunning can go an awful long way 
in improving the lives of others. I finished  Telling Tales Out of School  most royally 
entertained, but also somewhat humbled and moved. In a curious way reading Telling Tales 
Out of School has restored my faith in human nature. 

Telling Tales Out of School  is a smashing meander down each reader’s individual memory 
lane and I thoroughly enjoyed it. I really recommend it. 

For your information: 
Copies can be ordered at:  tellingtales.bigcartel.com 
Donations to the Trust can be made by scrolling down 
the tellingtales.bigcartel.com page to 'James Rutterford Trust. That link takes you 
to a page that says 'Donate here'.

Why not listen to our latest ICP Podcast in which Chris talks about his favourite stories 
from the book and provides an eye witness account of how ICP came into being. The 
podcast can be found at:

Click here to listen: 
https://icpvoices.podbean.com/e/telling-
tales-out-of-school-and-the-birth-of-icp/
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